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Introd uction 

The English Department based its General Education Assessment Review--Basic Communication: rVriting 
2006 on two sets of recommendations: (1) the recommendations for "Best Practices" and "Basic 
Communication O utcomes" in the S[IN Y Report ofthe Writing-Discipline Commzttee* and (2) the 
recommendations emanating from the G eneral Education Assessment Review Basic 
Communication: Writing that English undertook in Spring 2003. 

*~)ee http://www. cortland. edtt/ GEAR/conftrencepresentation!inks2005.htm~ 

Reeommendation.f Of the SUNY Writing-Di.fcipline Committee 

In accordance with the Best Practices recommended by the SU Y Writing-D iscipline Committee, 
• 	 We assessed writing that grew out of classroom assignments. 
• 	 Composition faculty played a key role in designing the assessment and evaluating the 

student work. 
• 	 Instructo rs informed students about the assessment and the criteria for evaluation. 
• 	 Each essay was evaluated by two instructors. 
• 	 Composition faculty took part in regularly scheduled norming sessions. 
• 	 The full-time lecturers who served on the GEAR Committee were paid for their services. 
• 	 N o student names or evaluative comments appeared on the student work that was evaluated. 

In accordance with the Writing-D iscipline Committee's Basi c Communication Outcomes, we 
assessed three student outcomes: 

• 	 Students will demonstrate their abilities to produce coherent texts within common college 
level forms. 

• 	 Students will demonstrate the ability to revise and improve such texts. 
• 	 Students will research a topic, develop an argument, and organize supporting details. 

We evaluated these outcomes with the three holistic 4-point rubrics that the Writing-Discipline 
Committee provided. E ach of the three rubrics designates levels of performance as Exceeding, 
M eeting, Approaching, and Not j\lleeting, and each provides detailed descriptions of criteria for each of 
these levels. See Appenclix A for copies of the three rubrics. 

Recommendation.ffrom the General Education A.f.fe.f.rment Review Ra.rie 
Communication: Writing 200 3 

In 2003, members of the English Department GEAR Committee participated in a series of meetings 
in which they analyzed and discussed the 2003 assessment results. In 2004, the committee published 
a 56-page booklet, Genera! E dt/cation Assessment Revinv) Basic Communication: Wn!ing, which provides a 
summary of the 2003 GEA R findings, a set of benchmark essays, and a detailed analysis of each 
essay. A t Composition P rogram faculty meetings, instructors studied the benchmark essays, 
examined the spread of G EAR scores and the proportion of students falling at each score interval, 
cliscussed the implications of these data, and made recommendations for instruction and curriculum. 
Among the recommendations were decisions (1) to use the argumentative synthesis research paper 
for subsequent G EAR assessments, (2) to ask students to include two drafts of the research paper in 
a special GEAR portfolio, and (3) to work with the rubrics in class to allow students to evaluate 
their own texts in the language of the outcomes. 

http://www.cortland.edtt/GEAR/conftrencepresentation!inks2005.htm
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Procedures 

O ur 2006 GEAR assessment plan was perfectly in sync with the plan recommended by the SUJ Y 

riting Panel. Holding firmly to our belief that assessment should use measures of actual student 
performance and be integral to on-going courses, we evaluated the Argumentative Research Essay 
that is assigned in CPN 101 and CPN 103. The outcomes for this essay are described in the COlt/and 
Composition Handbook: 

Ar:gllmentative Research E ssery: D rawing on multiple sources obtained through methodical 
research, the writer uses argumentation to persuade readers of his or her position. In 
developing this persuasive argument, the writer acknowledges and responds effectively to 
opposing viev.rpoints. 

This argumentative research essay enabled us to assess students' use of l.i b rary sources, development 
of argument and evidence, and ability to revise. We specified that the essay be approximately 1250 
words and that it include citations from at least five sources, one of which had to be a scholarly text. 

We required students in CPN 101 and ePN 103 to compile a portfolio containing a preliminary 
draft of the essay, a final draft, and the essay assignment sheet. T he two essay drafts were to contain 
no marks, grades, or comments. T o insure anonymity, students submitted a separate cover sheet 
with their Cortland ID number, full name, course section number, and date of submission. 

Before we undertook the 2006 assessment, we normed the rubrics to Cortland students. For the 
norming sample, we collected argumentative research essays from CPN 101 and CP 103 sections 
in Fall 05 and used them as a set of anchor papers. The nonning took place at a faculty meeting in 
D ecember 2005. 

In Spring 2006, Shawn Van Etten, the Director on Institutional Research and Assessment, selected a 
sample of 193 portfolios, representing 21.6 percent of the students enrolled in the forty-five sections 
of ePN 101 and the three sections of CPN 103. 

Seven faculty members scored the essays. The readers are full-time lecturers in the •."~ nglish 
D epartment and members of the E nglish Department GEAR Committee. They teach composition 
courses every semester and have been grading writing fo r two or more decades. All are experts in 
the field. 

In accordance with the three SUNY rubrics, readers broke out three scores for each essay: a 
coherence score, a revision score, and an argument score. 

• 	 R ubric for demonstrating abili ties to produce coherent texts within common college 
formats: coherence score 

• 	 Rubric for demonstrating ability to revise and improve such texts: revision score 
• 	 Rubric for demonstrating ability to research a topic, develop an argument, and organize 

supporting details: argument score 

T he coherence score and the argument score were obtained by scoring the final draft of the essay. 
T he revision score was obtained by comparing the preliminary draft to the final draft. 
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Readers rated the essays on a score scale of 1 to 4. S LY characterizes student performance levels 
as follows: 

Score Students who receive the score are 

4 Exceeding the standards set forth by the rubric 
3 Meeting the standards set forth by the rubric 
2 Approaching the standards set forth by the rubric 
1 Not Meeting the standards set forth by the rubric 

E ach essay was evaluated independently by two readers. The two scores were averaged to establish a 
final score. Split scores, i. e., those differing by two or more points, were read by a third reader. 
The final score was obtained by averaging the three scores. Of the 193 folders sampled, twenty-eight 
(less than 15 percent) had to be read three times. 
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Results 

In rhi : sec[jon, we pr()\ Id e tahks an d grrlph ~ thar rl.:rre~ent the ::l.ssessm en t re~ ul t~ . In Lue r ~e cti( 11 !., 

we analn~c , intcrprer, and discuss the data. 

'j t//,/e , in :\ ppendi:\ R p re ~e nt s (be i de nti j~'i ng inf(lf11lation and seem s for eac h of thc 1()3 sets (i .e., 

inirjal dra ft an d fin ,tl dra ft) of ;, (UJent ess ays. Column A 11 <;tS the srudcm's id ' nnhcJtinn number, 
Column B [he CRl nu mber o f the cnu rse sec60n in which the stud ent was enrolled, Cuiu nlJ1 :- ( . 
and 0 th e (Wo : cores fnr Coher nce, Column s E and F the two scor " fClr\rg Ul1l cnt, il nd Columns 
C ;md H the two scm s fm re\' i!' io n. The upper portion of Table 1 p resents til data for the 16:') 
portfolios that recei, -ed ["\vo r admp. The 1 )\V r po rrion of rhe table offers the data teil: [he 28 

dispu ted foldn~ that r 'cci\"Cd rhree rea Li I gs. 

[-(Will' 1, FZ~lfre 2, and f '(~/I"( 3 3re bar graph !' d i!'playing th e percentages o f scores in eac h of [he four 
performance 1c\ e s, the r~w nllmher~ of ssays ~cored in each slandard for each readi ng having been 

'om'erteJ to percema~e~, and then an~ ragcd togcth er. T he graphs di sp lm' [he r sult" of dle 2U1l6 
,1.SSCS"I11 Cnt as \\' 11 as rhose of rhe a~ 'e. <; l11ent conducted in 2()(j j . T h · 2U06 a~SeS~ I1lUlt repli c a re~ rhe 

st udy w e: d id in 2()OJ , Wi th one e:\cepuun. i n 2003, \\' e scored the argume:nta ti n ' r sea rch l ssa:; s \\'ith 
a detai led 6-po im rubric. ] n 2uU(), \\'e used th e th ree 4-point ruhri s rccomml.: IlCk·d b ~ the ~ I ~Y 

\" 'riri ng Panel. -\ppelld i:i. C cnntains thc 2nDJ rub ric. 

'hp:ure 1 

Coherence: Including Folders That Had Been Read Three Times 
(Total 2006 Folders Represented Here: 1.93) 

70 
63.8 

bU 

49. 

2003 Results 

29.7 2006 Results 

2.2 1 .SS 

1 2 3 
Smndards (l="Not Meeting;" 2=" Approachlng; " 


3="Meetlng;" 4=="Exceedlng" ) 
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1 ~!!.IIIC' I Co/;erfll(( rc\ ec ls th e ·xtcnt to w hich Co rtl and stud 'nts dem o n,' t r;:ne ab ij Jtic~ to prod uce 
c()herent teX tS with in common college formats. In 200(), 4.66 r e rcent o f students arc "exceeding" 

th is stanua rd ; ~~9 . 22 percent arc " meeting" it; 44.56 perc nt are "ap pro aching" It; an d 1.55 p rcc nt 

arc "not m ee ci ng" it. 

1n cu m r ari so n, in 20n,1, --1. .3 percen t o f stuJ t:n ts were 'exceeding" the stanJarJ ; 20.7 r er eor were 
" m 'cring." it; 63,8 p er en t w ere "app roaching" it; and 2.2 p rceDt \\ re "no t m cui ng" it. 

Fi uure 2
h 

Argument I Research: Including Folders That Had Been Read Three Times 
_______- {;..1-93 Folders Represented Here from 2006) 
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2 3 4 
Standards (1 ="Not Meeting ;·' 2="Approac hing," 3="Moeting;" 

Fip,lIn, 2 / !I'lf/fi//mt! K !'Jmrr/J rcw;:us the extent to wh ich srucle nts demon strate abilitk. tn re::;earch a - ,

topic, c1e\ c1u p an argum nt, and organlL.e sup po rtil1 (r de tails. In 20(l6, J.) p ncenr o f student. are 
"exceeuing' thlS standard ; 3-:- .05 pcrn:nr ar ' " m ceting" it; 55 .69 percent are " approach ing" it; and 
3.0 percenl ar " n o t 111 ering" it. 

In u mpar iso n , in 2()O \ .).H percent uf s LUJenrs "vcr "xce d ing" the st:m dard; J 1.9 perce n t w ere 
" m ecung" il; 63.8 percent \\'ere "'approacbmg" it; and 0.5 p erceoc Wl: r ~ " nu t meeting" it. 
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Revis ion: With Folders That Had Been Read Three 
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2 3 4 

Standards (1 ="11101 Meeting:" 2=- Approa ching :" 3= "Mooting:" 4:"Exceedfng") 

h~/!I ,(, 3 lZfI '/~ri(1/l rcv 'aIs the exten t to w hich studen ts demonstrate abili ti es to rcyise an d imprO\ c 
t.e).. LS. In 20U6, 1.3 p erc -m or stud el rs are " exc >cd ing" thi s s t. ndard ; 33.6R percen t :lre " meeting" ir; 
4(1.<)3 pe rcen t arc " approac hing" it; and 24.35 p ercent are " not m eeti ng" it. 

I n ompari soJ1 , in 2003, 1.6 perccnc o f students \ve re " exceeding" rhe sr, n dard; 17 p ercent were 
"meeting" it; 64.9 pe rcen t \\ ere " approaching" ir; and 16.5 percen t were " n o t meering" 1t. 

In ,A p pen d ix D , \\'e in Iud e three fi gures comparab le to th e ones described 'lhm . bur diff ring in 
th at th ey di sp lay the percentages for the 165 essa\'s th <t req uired o n l,' two readinp . TI e t\\'t~ nty

eigh t essa.. s that recei oed third readin?s ar nor r ·rr ~senn;d . r:~f7/!r{' 4 ilIu , trate ~ J lherence, F ij!,lIIt' 5 

;\rgumcnt , and r~glfl t 6 Re \ ision. 

I n Appendix L-:, r iJ!,ltn, 7, r if!.lI l'c 8, and r -<glll'l 9 are do ughnut g raph s de\'o tcd to th e t\\T n ty-eight 
d isp uted e:-,~;a~ ' s rh al requi red d, ree re8.dings. T he "co n', assigned to 'ach e ~ <l\' are d ep icted In n \ 'e 
m ulti-co lored c() l1centric circl es, w ith one circle fo r each o f rhe fi \'C: scrm .:s assigned lo the essay: 

th ree SC( Ir e S from the readings, ,111 an :rage u f lil e readi ng~ ' sco res, and a fi na l scure , \vhic h \Va" tb e 

an :rage ro und t d [U th n eares t \\,h ole nu mb er. T he concentric circles are d i,' id ed in tn twenty-eigh t 

'egm ents, each of wbicl rer resell1 ~ U11 e of tl1 ' J j ~pureJ essays. Fssa~' # I, m ed ium blue , is at tbe to p 

o f the doughn ur; I-.: say # 2 , red, is to the rigb t, followed by L ssay # .\ pale \' ' !lo'V, and SQ fo rth . 
TI Ie nu meri cal ~con:s arc li s ted in acco m panying tab] s, The duug hn ur graph s \ i\ idly p0rtr, : tb e 

r h uo n , hip among the \ 'arious <;c() res and rbe \ 'a r i (l u ~ rate rs. One can sec that inst:1 biIit\, in scw'it .u 
(i .e., twu non <.:onligLlo us "co re, ) \Vas a phenom eno n rh at o ccurred mo re o ften in e\'alu:l nng th t' 
CSS:l\ 'S io "argum en t" and "rcn sinn" thao in " c()h erence" 

. , 
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Analysis and Interpretation 

In spite of a generally more stringent scoring rubric, the 2006 GEAR results for student writing at 
Cortland show gains in each of the categories studied. 

Table 2. Comparison of 2006 Results and 2003 Results 

Standard Year Percentage 
Exceeding 

Percentage 
Meeting 

Percentage 
Approaching 

Percentage 
Not Meeting 

Coherent 
Text 

2006 4.66 49.22 44.56 1.55 

2003 4.3 29.7 63.8 2.2 

Argument 
and 
Research 

2006 3.37 37.05 55.69 3.9 

2003 3.8 31.9 63.8 0.5 
Revision 2006 1.3 33.68 40.93 24.35 

2003 1.6 17.0 64.9 16.5 

As Table 2 reveals, the most dramatic of these gains occurred in the category, "coherent text," where 
49 percent of sampled essays scored a "3" ("meeting" standard), a 20 percent gain over GEAR 2003 
results. The second category, "argument and research," saw a smail but solid gain of percent in 
essays scoring 3's. In the "revision" category, 17 percent more essays scored 3's in 2006 than did 
sampled essays in 2003. 

The results for "coherence" may be accepted with a good measure of confidence. "Coherence" was 
the most stable of the three categories, in that it yielded the fewest disputed folders after the first 
two readings (only 6 out of 193). In addition to a leap in essays gaining 3's, its top category, 
"exceeding" ("4") is solidly holding at slightly below 5 percent. The data here suggest that end-of
the-year freshman student writing, in a basic sense, is stronger than it was a few years ago. 

Nevertheless, it must be noted that the differences in the designs of the scoring rubrics for the two 
GEAR assessments may have contributed to the large gain in "coherence," and may have held down 
the percentages of essays rising into the 3 and 4 standards in the other two categories. In 2003 the 
category was more difficult, since it then included the thesis in its domain. When the 2006 
"argument/ research" category was configured out of the 2003 category "use of sources," it claimed 
the thesis as part of its field. Further, the bar was raised on the quality of the thesis. It was now to be 
an "original and thought-provoking controlling purpose." Thus, in 2006, it was somewhat easier 
than it had been to score a 3 in "coherence," and more difficult to score a 3 in "argument/ 
research." This year's 5 percent gain in "argument" may refer to more progress than it might seem. 
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"Revision" standards were also raised in 2006, the "exceeding" category becoming out of reach for 
most ("The writer demonstrates clear evidence of an ability to revise by altering content and 
approach ... by clarifying or strengthening coherence of ideas; the mechanics of the final revision are 
nearly flawless.") A scant 1.3 percent of 2006 students made it into revision's golden circle of 
"exceeding." This strongly suggests that our instrument could not adequately measure the amount of 
revision undertaken by the roughly 5 percent of students who had managed to achieve a 4 in 
"coherence" or "argument/research." 

Further, the assessment instrument was probably not able to capture much of the revision process. 
Writing instructors note that a capable student often revises a piece before it's handed in as a rough 
draft, whereas a less-capable student may adapt a passive role after submitting a first draft, deeply 
hoping for the instructor's editative involvement with his neglected draft. As measured by the 
available evidence, both students may appear to be doing the same amount of minimal revision. A 
writing process is more challenging to evaluate than is a product, if only because we can't see all of 
the process. In fact, to do this accurately, each of the keystrokes on a student's computer would have 
to be recorded for each of the student's drafts of the essay. The GEAR readers also had the most 
trouble with this category: sixteen of the twenty-eight disputed folders were there because of 
disparate scores in "revision." 

In all categories) values are strongly grouped in the middle two scoring gradations of "approaching" 
and "meeting," largely steering clear of the poles of "not meeting" and "exceeding." Although part 
of this may be attributed to pedagogical efforts to lift student work up to an acceptable level during 
the semester, and to a demanding standard for the top gradation, a change in the scoring method 
between 2003 and 2006 may be affecting results. In 2003, GEAR readers scored essays initially on a 
scale of six gradations, a scale that was later compressed into the four gradations required by SUNY 
when the graphs were made up. The disappearance of the 5 score in the 2006 assessment may have 
drawn some of the students in the periphery of the highest gradation into the lesser "meeting" range. 
That is, compressed gradations, coupled with a more demanding rubric for "argument/ research" 
and "revision," may have acted to press scores, which might otherwise have been higher, into the 
middle range for these two categories. 

Arguably, in order to generate more meaningful results, neither the scoring method nor the rubric 
should shift from assessment to assessment, if the numbers yielded are meant to be compared side 
by side. Further, a different cohort of students emerges with each year. Ifwe lack baselines for these, 
it is hard to very precisely ascertain from the assessment how much they have gained from the 
writing instruction they've received in their first year at Cortland. It would be even more reckless to compare 
the numbers presented here tJJith those from other SUNY colleges. 

That having been said, the data may be telling us some useful information about last year's freshman 
writing and how we go about teaching students to be better writers. We are on solid ground in the 
realm of coherence in writing. There aren't as many students excelling at it as we would like, but we 
may be getting better at guiding students in the right direction here. At the end of the year, few seem 
to be truly left in the dust: only 1.5 percent of these 193 sampled essays are "not meeting" our 
standards in this category. We labor intensively in this area throughout the year, usually working the 
hardest with students who have had the least preparation for college-level work. News from this 
category is good. 
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Argument and research constitute an area of greater difficulty, and argument isn't normally directly 
addressed until Academic Writing II. Many freshmen need a lot of guided practice in the 
manipulation of ideas, and much encouragement to move out of the habit of learning by rote and 
parroting (and sometimes pirating) ideas. At the end of the year, 3.9 percent of students in this 
sample were still unable to move away from the "not meeting" gradation, but everyone else had 
demonstrated a reasonable amount of proficiency, 3.37 percent even achieving "exceeding" with the 
stringent 2006 rubric. We are not doing badly here, but perhaps we would do well to make practice 
with argument and independent thinking more of a year-long, quotidian activity, as practice in 
coherent writing is at present. 

Although there are problems in accurately monitoring the process of revision, instructors are 
uniformly distressed that students don't seem to want to do more of it. The multi-tasking, e-mail 
dependent, Instant Message conversationalist (and, now, 25-minute SAT essayist) of 2006 is not 
likely to easily warm to the prospect of reshaping a piece of written prose from the previous week. 
He really cannot see the point of such inefficiency. The GEAR data in "revision," while at least 
somewhat unreliable, display striking differences in the percentages of students obtaining the lowest 
score between 2003 and 2006. In 2003, about 16 percent of students were failing to revise. In 2006, 
24.3 percent couldn't seem to have bothered with it. It is not even necessary to note that this level of 
student impatience with their own work is troubling, even as we recognize that this figure may be 
somewhat exaggerated. Revision is the most uncontrollable element in this assessment, as it is also 
the activity over which we, as instructors, have the least control. 

Student, and even institutional, attitudes toward the value of writing and thinking well are varied and 
complicated. An examination of these is beyond the scope of this report. Nevertheless, a serious, 
sustained, campus-wide conversation on the proper place of writing in students' lives, and in the 
curriculum at Cortland, would seem to be in order if the Writing Program is to continue to make a 
difference in the intellectual lives of our students. 
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Implications 
Tills section focuses on specific implications for program modifications in preparation for our next 
GEAR assessment. Our recommendations include modifying the rubric, re-aligning our 
measurement of revision, and clarifying our expectations about student research and argument. 

One of the most prominent implications of the 2006 GEAR assessment is the need to look more 
closely at the method by which GEAR evaluates the revision process. As the interpretation of data 
suggests, the process of revision is extremely difficult to quantify; what the students are doing when 
they revise is difficult to measure, and even experienced readers have trouble agreeing about the 
meaning of the two drafts they have compared. Furthermore, as we have already noted, the revision 
process is difficult to teach because so much of it is outside of the instructor's control. It would 
appear that finding a way to more accurately measure and evaluate revision is necessary in order to 
allow instructors to teach it-and students to learn it-more effectively. 

Despite the problem of altering scoring methods and rubrics from one assessment to the next, the 
rubric-at least in regard to revision-- needs to be changed once again. The distinctions between 
categories as well as some of the elements contained in each category need to be more clearly 
defined, and there may be an advantage, especially for readers, in moving to a rubric with five 
gradations. This change would have the advantage of correlating more closely with the usual 
classroom grading system, making evaluation a bit easier for readers. Such a change might also 
alleviate the problem of compressed scores noted in the interpretation of data; we also need to 
consider establishing a baseline as recommended. 

The current method of evaluating revision tends to recognize and reward unduly the efforts of 
students who have the most difficulty with their writing, willIe neglecting the efforts of more well
prepared students. What we need to be looking at is how well students can respond to revision 
prompts regardless of the quality of their early drafts; if a good writer can respond to revision 
suggestions appropriately, that writer should receive a revision score equal to that of a poor writer 
who also responds appropriately but has to make more changes to do so. The high revision score 
should recognize the ability to respond to revision prompts rather than how many changes the 
writer must make in order to improve his or her early drafts. 

As the interpretation of data points out, we are doing a good job of teacillng students to write 
coherent texts and should thus concentrate our efforts on improving what we do with teaching 
revision and use of sources. We need the information that could be gained through changes in the 
rubric in order to understand precisely what should be done to improve students' ability to revise. 
Our data in this regard, though more reliable this year than in 2003, are still not sufficient to suggest 
specific methods of modifying instruction, and thus such changes will probably need to wait until 
the rubric design enables us to generate more reliable information . 

. The current information gleaned in regard to use of sources implies some specific areas for us to 
consider. First, as we have noted, argument is usually not addressed until Academic Writing II. 
Because our students have such difficulty working with source material, we should consider making 
some changes in the course description of ePN 100 to incorporate serious work with sources in the 
first semester, rather than waiting until the second semester of composition to begin tills complex 
area of study. Secondly, as a composition faculty, we might want to consider re-affirming our 
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definition or even attempting to establish a uniformly acceptable re-definition of argument and 
research. Our expectations concerning student research and argument must become more explicit. 
We cannot expect our students to be on the same page if we are not. 

The data imply that we are doing a good job where it is most important: enabling students to write 
coherent, well-organized papers. Now that we have come close to achieving our goal in this major 
area, we need to address those areas that indicate some room for improvement. 



12 

Anchor Essays and Essay Analysis 
An essential feature of both the 2003 and 2006 GEAR Writing assessments is the establishment of a 
set of anchor essays. From the writing sample, we select a set of representative essays that 
demonstrate the traits of the rubrics and the various levels of performance. Without these anchor 
papers, the GEAR results are abstract. Both students and teachers need concrete examples of essays 
that exceed, meet, approach, and fail to meet the standards. They need to understand what an 
exemplar essay achieves, what a mediocre essay delivers, and what a poor essay fails to accomplish. 

The Gear Committee was unable to provide individual anchor essays for each of the four categories 
("exceeding"= 4, "meeting"= 3, "approaching"= 2, "not meeting"= 1), primarily because the 
committee found no undisputed 4s or 1 s in all three categories. This is understandable, for a 
number of reasons. First, the average CPN 101/103 student in this sample scored midway between 
"meeting" and "approaching." Historically, the typical Cortland student has been an average student 
in high school, and remains so here. Indeed, any student incapable of rising above a 1 in any of the 
rubric categories would have been unlikely to have passed or placed out ofCPN 100/102 in the first 
place, and so would be unlikely to have entered the GEAR sample. At the other end of the 
spectrum, the "exceeding" standards are high indeed, perhaps unreachably so for the typical 
freshman or sophomore. The rubrics themselves are works in progress. 

Thus, the committee decided to present two "close to 'exceeding'" essays (call them 3+/4-) and two 
"close to 'not meeting'" essays (call them 1 +/2-), in lieu of single essays for the "exceeding"(4) and 
"not meeting"(l) categories. Essentially, we are offering a spectrum of six essays that received 
scores varying from 4 to 1 +, with two essays for each of the extremes and two essays from the 
middle range. Moreover, to help make the anchor essays as widely useful as possible, this selection, 
while still representative, was limited to those essays on topics that Cortland students commonly 
address. 

The two 3+/ 4- essays were the two top scorers in the GEAR sample even though neither achieved 
4s across the board from all readers. Perhaps essays better than these were submitted for some 
section of 101/103 without making it into the GEAR sample, but this is not very likely. These 
examples are about as good as we get in this genre of academic writing. By the same token, the two 
1+/2- essays, while perhaps not utterly irredeemable, are about as typically weak as we get. 

In the remainder of this section of the report, we present the six anchor essays. Each essay is 
preceded by the course assignment and followed by a detailed analysis of the essay's traits. 
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The Close to "Exceeding" (J+/4-) Anchor Essays 

Fir.st Anchor E.s.say A.s.signment: 

CPN 101 Paper #3: Researched argument using five or more reading sources 

Form an argument based on the topic, electronic technology, that is, form a sharp thesis that 
addresses the issue of whether electronic technology means unity or, on the other hand, alienation, 
displacement, fragmentation, disunity, etc. Does that unity refer to self, other, family, school, 
community, world? The more you limit the terms of your argument, the more control you will have 
over it. You must be specific; do not make the error of generalizing your argument. Your definition 
of electronic technology will narrow and limit the argument and its choice of terms. To get started, 
you mayor may not want to use as a reference point, one of the readings we analyzed in class; for 
example, if you took Hayles' argument concerning the validity of virtual reality, you could argue 
either for or against the notion that computer technology, especially virtual reality, bears a materiality 
that enhances physical reality, thus connecting the user to physical reality like never before and 
enhancing learning in educational environments; so in that case, you would necessarily refute the 
arguments that claim computer technology (virtual reality) disconnects the user from physical reality, 
thus leaving the user displaced, alienated, isolated, disillusioned, depressed, etc. Use either the 
classical argument structure or the streamlined problem/solution format we practiced in class. With 
either structure, you must refute opposing arguments, show a concession, and then favor your 
argument strongly. Multiple citations from a minimum of five reading sources are required. 
Concerning your five sources, at least one must be non-electronic, and at one must be from an 
online database. Moreover, all research arguments must cohere with the GEAR Assessment 
guidelines. Papers must be at least five to seven pages in length and include a Works Cited page in 
MLA format 

Anchor E.s.say 1: Cell Phone.s (Untitled) 

On any given day, I can walk around the Cortland campus and I am certain to observe 
dozens of students scurrying about hurriedly chatting, text messaging, or connecting to the Internet 
via cellular telephone. They are often so absorbed in their little 'technological world', that greetings 
among peers are diminished to a small, quick nod of recognition. Electronic technology has 
infiltrated close to every aspect of our modern world. And now, portable electronic technology, 
such as gaming systems, digital day planners, mp3 players, in addition to cell phones, can be added 
to the list of fast growing technologies. Of these hand held devices, it can be said (as well as 
observed) that cell phones are quite popular. One would assume that, with the abundance of these 
sleek 'go anywhere' phones, communkation and connection within today's society would be at an all 
time high. But is this really the case? Some people believe that cellular telephones have become a 
staple to society, representing popular status and ever-ready access to the world, increasing 
communication and togetherness. The reality is, the profusion of cell phones is deteriorating our 
society, not only by causing people to act self-absorbed and rude, and increasing our general levels 
of stress, but also by causing people to loose touch with reality and to become isolated. 

Have cell phones really become a necessity in our society? Tara Palmquist and Evan Jones 
seem to believe so. In the article "The Cell Phone-Today's Necessity" by Tara Palmquist, she says 
that not only have cell phones become more prevalent today, but also that society has become 
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dependent on them. "Now, society readily relies on this new technologically advanced cell phone to 
get quality reception from anywhere that a person could possibly want to go" (palmquist 2). To this 
statement, Evan Jones eagerly concurs in his article "The Societal Impact of Cell Phones". He even 
adds that cell phones have made life easier and more secure, allowing parents (who purchase cell 
phones for their children) to "track the movements of their children at all times simply by buying 
them a cell phone" Gones 1-2). Thus, to some, cell phones have become indispensable. For most 
parents the peace of mind, the ability to know what and how their children are doing at any given 
time, is well worth the price of the phone and monthly bills. And it appears that millions of others 
believe that their cell phones are worth the cost too . In an article in the San Francisco Chronicle by 
Ryan Kim, Professor Paul Levinson is quoted, saying, "The cell phone is a conduit to things that can 
make dreams come true" (Kim 2-3). In this same article Heidi Hansen says that she cannot go a 
single day without her cell phone, and she even brings it with her on vacations to stay connected to 
friends and clients from work (K.im 3-4). This seems extreme. 

Although people love their cell phones, could it be possible that this 'love' has morphed to 
an unhealthy obsession? The possibility is more than likely. "According to [a] BBDO survey, 15 
percent of Americans have interrupted sex to answer a cell phone call" (Kim 3). If cell phones 
taking precedent over peoples' sex I£ves does not classify as obsessive and unhealthy, I don't know 
what does. Likewise Andy Rice and Bridget Murray share the opinion that the obsession with cell 
phones has gone too far, and consequently, by infiltrating every aspect of our lives, is creating more 
stress within society. Thus, cell phones can be viewed as a nuisance, not a necessity. Andy Rice 
states, in his article "The Affect of Cell Phones, Pagers, and Other Telecommunications Technology 
on our Work and Play", that "Cell phones have changed the atmosphere of our workplaces, making 
them more escapable physically, yet at the same time making them less escapable mentally" (Rice 1
2). This means that our work place is more portable than ever, and that the idea of a strictly 8-hour 
workday is quickly fading. Even those who love cell phones prove his statement to be true. By 
taking her cell phone on vacation, Heidi Hansen allows for her clients from work to contact her, 
taking the relaxation out of the vacation. It's no wonder why our society is so tense and stressed 
out. In addition, Bridget Murray reports, that according to some psychologists and researchers the 
excessive bombardment of technology, like cell phones, can interfere with our sleep and sabotage 
our concentration, in her article "Data Smog: Newest Culprit in Brain Drain". Cell phones overload 
us with access our social lives as well as access to our work. This can lead to large amounts of stress 
and other complications. Murray's article also reports, "At worst the overload can lead to 
indigestion, heart problems and hypertension" (Murray 4). These are serious complications that can 
stem from a technological overload. Cell phone technology has not become a necessity, but rather a 
drain on society. 

Some people who love cell phones not only view them as a life necessity but a status symbol 
as well. Dana Thorat and Aaron Brand explore the concept that cell phones are status symbol in 
their articles, "Social Priorities Make Cell Phones a Necessity for Back-to-School Teens" and "Cell 
Phones: The New Status Symbol" respectively. In addition, Aditi Krishnan writes an article, "Cell 
Phones, a Neoteric Necessity?" and expresses similar ideas. Krishnan explains, "The ardent desire 
to be considered unique and 'cool' is the reason beh.ind the yearning for these latest innovations by 
today's youth" (Krishnan 2). Th.is is a common belief, that by possessing the latest trendy cell, you 
will automatically become 'cool'; the phone makes up for any social shortcoming you might have. 
To this Thorat adds, "Cell phones have become important social catalysts ...phones [are used] as 
means for gaining social acceptance" (Thorat 1). Aaron Brand mentions that the newest trend for 
this "status symbol" is the camera cell phone. These phones contain tiny cameras in them that allow 
the user to take pictures with their cell phone at any given moment. Krishnan add that these 
pictures are a way of personalizing your camera, "If your phone is equipped with a camera you could 
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even save pictures of loved ones as wall papers" (I<iishnan 2). So one can assume that by buying a 
cell phone with a camera and taking pictures in public, you will automatically become "cool"? Right! 

Wrong! The "status boosting" cell phone means absolute nothing if it causes you to forget 
your manners, and many a time it does, as people are noticing. Three separate articles explain how 
cell phones do not make people appear "cool", but rather self-centered, arrogant, and rude. "The 
World's A Cell-Phone Stage: The device is upending social rules and creating a new culture", 
"Societal Impacts of Cell Phones", and "Cell Phones and Real-World Communication" all notice 
that the use of cell phones has instigated a cultural shift for the worse. Michael Bugeja recalls his 
experiences with people using cell phones, in the article "Cell Phones and Real-Word 
Communication". He says that cell phones interrupt times of worship, wakes, births, graduations, 
weddings and, nowadays, people only show mild annoyance, as if it is to be expected. Bugeja even 
presents an example of extreme rudeness. At Iowa State, he introduces the dean of the College of 
Agriculture to a few student editors. As the dean extends her hand to the student editor, the 
student's cell phone rang. Oblivious to the dean's hand, the student answers the phone, leaving the 
deaD's hand unshaken (Bugeja 2). That was a first impression I am sure was never forgotten. 
Moreover, Ryan Kim, author of "The World's a Cell-Phone Stage: The device is upending social 
rules and creating a new culture", says, "That rapidly evolving culture is evident in instances where 
people think nothing or engaging in a cell phone conversation in a bathroom or restaurant; couples 
flirt via text messaging and say they have interrupted sex to pick up a phone call" (Kim 2). This 
shows utmost disrespect for those around us, and that fact that it is met with only slight annoyance 
proves how drastically society is affected . Are we to end up manner less, technology obsessed 
degenerates? "Societal Impacts of Cell Phones" states that, "One commonly reported problem [with 
cell phones] was the lack of rules of etiquette such as when to answer ringing phones, when to turn 
phones off, and how to conduct a private conversation in public without offending bystanders." 
People have lost all sense of consideration for others when it comes to cell phone conversations. 
They forget that they are not in private; people around them hear at least one side of the 
conversation, often whether they want to or not. 

Cell phones make those boundaries between pubij.c an<:lprivate very porous. In the past, if 
you're having a spat with a significant other in ; p'ublic place, one of you will argue and say, 
'Not here' because it's intrusive. But now, w,ith cell phones, there's not 'Not here' anymore. 
(I<im 5-6) 

Cell phones diminish the existence of courtesy and manners. To assume they would boost ones 
"status" is absurd; if anything, behavior related to cell phones leaves the offender looking foolish 
and worse off than if he or she had no phone at all. 

Some people feel that the existence of cell phones have brought our society closer together 
by allowing people to talk to whomever they want, whenever they want. Paul Levinson boasts in 
Ryan I<im's article that he "can now hear from people [he] want[s] to talk to all tJhe time. That's 
what makes cell phones irresistible" (I<im 3). Similarly, Jesse Somer states that this form of modern 
technology "is a medium that can be used for love and friendship as well as business and 
information", keeping people instantly connected (Somer 3). In Somer's article 
"Information/Human Age: Bringing Family and Friends Closer Together" it states that "the 
Information Age is bringing our world closer together ...Love and Friendship are now much easier to 
sustain and obtain as communication links become stronger, faster, and more elaborate" (Somer 2
3). Indeed, cell phones do have their good points, though only when used properly, which most 
people do not. 
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Cell phones are handy in case of emergencies, in case your car breaks down, or in case you're stuck 
in traffic and late for an appointment. Such instances like those show the value of our handheld 
technology. It is the misuse and abuse of the ability to talk to anyone at anytime that over shadows 
the positive aspects of cell phones. So really, does being able to talk to anyone at anytime really 
bring our society closer together? 

Giacomo Apadula and David Brooks have come to the conclusion that cell phones cause 
people to loose touch with the world around them and cause people to isolate themselves from new 
experiences. Giacomo Apadula, and student at James Madison University, says "I have noticed an 
increasing amount of students who talk on their cell phones between classes ... this limits the amount 
of interaction among students on the campus." This is not an isolated incident. Being a student at 
SUNY Cortland, I too have noticed the large numbers of students with cell phone, and am, 
unfortunately, guilty of it as well; I walk around campus with a cell phone glued to my ear, talking to 
my fiance in Kintnersville or my brother in Rochester. Experiencing it firsthand, I do agree that cell 
phones detract from interactions with my peers. To this observation Apadula adds that "people 
focused so intensely in their own conversation, shows that people mentally remove themselves from 
the everyday world in order to indulge in their own individual world centered by technology" and by 
cell phones (Apadula 3-4). David Brooks discusses something similar to this in this article "Time to 
Do Everything But Think". He describes how such advancements in technology cause people to 
speed up, not noticing that there is an entire world around them. Technological gadgets let people 
forget that they're human and can interact face to face with other humans, not just via cell phone or 
other technological device. Relating to Apadula's article that similarly introduces the idea that 
people have stopped interacting with each other that this "technology gives us more of an 
opportunity to isolate ourselves from those around us" (Apadula 3). When waiting in a waiting 
room, people more often would rather calIon a cell phone and talk to a friend, someone they know, 
rather than strike up a conversation with a stranger sitting nearby. Goodness knows how difficult 
that is; see how technology is disfiguring society, and what should be social settings? Again, as 
Apadula states, "By having technology create this type of environment was as a society are restricting 
ourselves from growing. We tend to focus in on our comfort zone and remain there, never 
venturing outward to experience what else the world has to offer" (Apadula 4). Therefore, cell 
phone hinder any possible closeness in society, isolating people from new experiences, causing them 
to regress to less enlightened forms of themselves. 

Cellular telephones put limits on society, however you look at their effects, it's true. They 
can cause us to forget our manners and isolate ourselves from new experiences. Until now, I did 
not realize that I too was guilty of such rudeness. My cell phone, being one of my prized 
possessions, has actually hindered my ability to stay in touch with the "real-world". Maybe I can try 
turning off my phone between classes, try talking to my friends and walking to class together, instead 
of walking to class next to each other immersed in our own separate cell conversations. 
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Analysis ofAnchor Essay 1: Cell Phones (Untitled) 


This essay offers much to like in its engagement with the topic and its relatively lively sense of 
language, but it does not yet reach the "exceeding" category. The student incorporates a number of 
sources, looks critically at herself, and clearly strives to present her material and her argument in an 
interesting, flowing manner. But herein lies the problem. The essay is predominantly a presentation 
of material, and so it primarily presents an article-by-article summary of that material (a habit that 
runs the gamut from the strongest to the weakest essays). Additionally, paragraphs lose focus at 
times, some information is misplaced, and sentence weaknesses occasionally mar the essay's effect. 

Coherence: The student offers an easily identifiable, focused, and somewhat thought-provoking 
thesis, but hardly an original one. Still, the idea appears fresh to this student (as so many do to so 
many of our students), and her conclusion offers her thoughts about changing her own behavior. 
The paper does strive to be engaging, but this effort is sometimes undermined by vague sentences 
and paragraphs that shift focus. Phrasing, diction, and grammar are sometimes problematic, but not 
so as to impede understanding. 

Research/Argument: The controlling purpose is both clear and evident, if not particularly original or 
sophisticated. The student works toward responding creatively, but falls short of that goal (for 
instance, "On any given day at Cortland, I am certain to observe . .." is a blank that could be filled 
by anything). Sources are selected with what at first looks like some care; on closer examination, 
however, many turn out to be mere testimonials from students in college newspapers gleaned from 
the Web. The question of their appropriateness to the topic and purpose at hand in a serious 
research paper, then, remains open. To be sure, these sources are carefully and appropriately 
documented, but are summarized and combined rather than analyzed or synthesized. Paragraphs, 
sentences, and mechanics are acceptable but far from flawless. 

Whv not a 4?: This is arguably the better candidate for the "exceeding" category primarily because 
the student is clearly engaged herself. There was some legitimate dispute about this judgment in the 
GEAR Committee, a philosophical difference that will be addressed in our concluding remarks. 
Readers see her address new sources and new ideas, and while the essay does not rise to original 
analysis, she is clearly thinking for herself. The slightly glib, uneven, occasionally conversational 
style echoes this emerging awareness; sophistication, variety, creativity and a solid command of 
paragraphs, sentences, words and mechanics will have to await her further development. This is a 
promising but not yet outstanding piece of writing. 
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Second Anchor E.r.ray A.r.rignment: 

Argument/Research Project: 

Your earlier draft required you to decide whether or not Big Business has historically and presently 
relied on the exploitation of labor to maximize profits. This final draft will require you to extend the 
conclusions you reached earlier. You may take your research in one of three directions. First, if you 
believe that Big Business has legitimate reasons for making profits at the expense of worker quality 
of life, you may defend that position. Secondly, if you believe that Big Business exploits labor 
because of greed, you may present your suggestions about how to remedy the situation. Third, if 
you think there is a historical precedent for the creation of sweatshops, you may attempt to show the 
connections. In any event, you will be required to locate information from the library and the 
internet. You must locate periodical sources (at least 12), both academic and popular, to support 
your suggestions. 

The research paper must be 1250 words long and must synthesize information from at least eight 
sources. Follow the assigned format from the topic you have chosen. A schedule of due dates will 
be provided. 

Topic two-follow the format below: 

Paragraph One: Introduction. This paragraph should contain background information and 
set the context for your paper. 

Paragraph Two: Opposing point of view. This paragraph should end with a thesis that 
identifies your position, lists the points you intend to cover, and predicts your solution(s) to the 
problem. 

Paragraphs Three and Four: These paragraphs should discuss the problem. Information 
must be documented. 

Paragraphs Five though ?: These paragraphs should begin with a secondary thesis that 
identifies more specifically your solution to the problem. They should go on to develop in detail 
how you propose to eliminate sweatshops. In these paragraphs you may analyze present attempts 
and how to improve them, or you may introduce completely new solutions. This information must 
be documented. Or, if you wish, you may introduce several possible solutions, analyze them, and 
choose one that seems superior to the others. You must, of course, give solid, documented reasons 
for your choice. 

Last Paragraph: provide closure. 

Anchor E.r.ray 2: I.r It Po.r.rible To End Sweauhop.r Labor? 

A serious issue throughout the world is beginning to get more attention; the exploitation of 
workers and the use of sweatshops in factories are violating human rights. In these situations 
employees are paid low wages for long hours of work in unsafe conditions, and workers are not 
treated as human beings. Sweatshops are not only threatening third world countries, but exist here 
in America along with most of the developing world. Many United States businesses and 
corporations rely on the exploitation of employees and the use of sweatshops in order to increase 
productivity and profits while at the same time negatively affecting their workforce. "The very word 
'Sweatshop' comes from the apparel industry, where products were 'sweated' out of workers by 
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forcing them to work longer and faster at their sewing machines" (Applebaum & Dreier 1) . Clearly 
business, both historically and presently, relies on the exploitation of the labor force in order to 
maximize profits. 

While many argue in support of ending sweatshop labor, Nicholas D. Kristof and Sheryl 
WuDunn argue in support of sweatshops in "Two Cheers for Sweatshops". In the article both 
authors admit to the fact that sweatshops do take advantage of their employees and exploit them; 
however, the employees who work in sweatshops live a better life than others living within the same 
country. A relative talking about a family member who works in a sweatshop stated, '''It's good pay,' 
... 'I hope she can keep that job. There's all this talk about factories closing now, and she said there 
are rumors that her factory might close. I hope that doesn't happen. I don't know what she would 
do then'" (qtd. in Kristof and WuDunn 68). Third World countries that have sweatshops are among 
some of the fastest growing industrial nations in the world. What many people don't understand 
about sweatshops is that many comparisons are based on the average income of an employee in 
America. One dollar in a Third World Country goes a lot farther than it would in America: to a 
"Bangladeshi woman with a handful of kids who would otherwise drop out of school and risk dying 
of mundane diseases like diarrhea, $1 or $2 a day can be a life-transforming wage" (Kristof and 
WuDunn 70). In the article "Workers Demand Rights", Louise Palmer discusses how employees or 
sweatshops organize in order to get better working conditions: "The strike was a radical call to 
action, aimed at educating the entire community about the oppression damaging the lives of women 
workers in the garment industry" (palmer 426). The argument that sweatshops are a positive means 
of employment and income is one way of viewing the issue; however, the exploitation of workers 
and sweatshops are detrimental and something that needs to be changed. It is clear through history, 
employees coming together to organize strikes, and jobs being sent overseas to sweatshops that it is 
the intention of companies to increase their profits no matter what it takes. 

One of the issues included with exploitation is the idea of taking American work overseas 
and the issue of sweatshops. In sweatshops workers are being horrendously exploited, even to the 
extent of child labor. Many sweatshops exist in third world countries where there is very little 
protection for workers. Often the Governments that exist in sweatshop nations aid the existing 
sweatshops rather than attempting to end their reign and exploitation of their workers. Many 
American-based companies such as Disney, the Gap, Mattei, and Wal-Mart rely on sweatshops to 
produce their products (National 1). The use of these sweatshops results in maximum profits for 
these companies and others. 

Women in Bangladesh are paid 1.6 cents for each $17 Harvard cap they sew. Their wages 
come to just 1 /10th of one percent of the retail price. On the other hand, U.S. Customs 
shipping records show that the total landed Customs value of the cap when it enters the U.S. 
is $1.23, which means Harvard and its U.S. manufacturer are marking up the price by 1,300 
percent (National 1). 

This fact only validates the issue of using sweatshops and exploiting workers to maximize profits for 
the businesses involved. One company in recent years that had been known for the exploitation of 
employees in Wal-Mart. A major reason Wal-Mart has been able to keep down store prices is 
because of the exploitation of the workers in sweatshops. According to the DVD, Wal-Mart: Low 
Prices for High Cost, a girl in China worked at a Wal-Mart factory from 7am-10pm. She stated that 
the meals offered were gross and that if an employee lives in the factory offered dorms they charge 
that worker rent and utilities. This is an example of exploitation because of the long hours and the 
fact that even if the employee doesn't live in the dorms he or she has to pay rent. The company 
offered dorms should not be charging for rent and utilities. Also, in the movie a Wal-Mart inspector 
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feels bad for the employees in the sweatshops; he sees how bad it is. He thought that it wouldn't be 
so bad or it would change. In the movie this inspector felt that Wal-Mart would treat its employees 
with more respect and support. He didn't think he would be let down by Wal-Mart like this. 

One force that has seemed to always balance the unfair treatment of employees is the ability 
of the exploited employees to strike/ organize. The article "The Social Responsibility of Business Is 
to Increase Its Profits" by Milton Friedman discusses the major reason for exploitation. It is the 
goal of every company to maximize profits even at the expense of its employees. "American 
businesses should be left to their own devices, within the constraints of law, to behave in whatever 
manner maximizes profits ... " (Friedman 781). This statement is unacceptable; many times American 
businesses do not operate within the constraints of the law to maximize their profits and that is 
where the issue/problem of exploitation of workers is introduced. According to Benjamin L. 
McKean, '''There isn't the luxury of innocent till proven guilty in the global economy'" (Farrell & 
Olsen 1) . However, when companies fail to abide by the constraints of the law sometimes the 
exploited workers come together and organize a strike to obtain their full rights as workers. 
According to "The Organizer" by Studs Terkel, 

I put together a fairly solid organization of Appalachian people in Pike County. It's a single 
industry area, coal. You either work for the coal company or you don't work. Sixty percent 
of its people live on incomes lower than the government's guidelines or rural areas .. . The 
only thing to do was to organize the local people (386). 

This statement from Bill Talcott, a labor organizer, seems to be one of the great equalizers when it 
comes to the unfair treatment by companies and/ or industries. "One worker said: 'we feel like 
prisoners. There is no value in our lives. We are like slaves. Our hands are bound and our mouths 
are stopped'" af Shirts Could Only Speak... 23). Without the ability to strike or organize, the issue 
of exploitation would be a larger issue and one that would be more difficult to fight against. 

The single most important issue that surrounds the topic of sweatshops and exploited labor 
of employees is how to end sweatshops while still providing work for employees. One way of 
ending sweatshops that is often mentioned is to return many of the foreign made products back to 

the United States. One thing that people often forget is "sweatshop refers to both a work place and 
a labor system" (Greenwald 1). Sweatshops exist not only in Third World countries but as shown 
before sweatshops have a special link in American History and still continue today throughout the 
country. That is what makes this issue so difficult to solve. There are many possible solutions to 

solve the problem of sweatshops; however, 

We don't advocate boycotts, even of companies like Wal-Mart. First, we don't want to take 
jobs from workers in the developing world who need them. What we are asking is that the 
companies do the right thing: respect human and workers rights and end the terrible abuses 
(Anderson 1). 

This is often what make individuals struggle the most; is it possible for the time being to end 
sweatshop labor without taking away the wages that the employees rely on? Three steps that might 
be able to be used to possibly end sweatshop labor are to form unions in Third World countries to 

protect employees, use fair trade agreements between countries which help control business leaders 
to fairly pay employees, and to demand businesses to sell products that were not produced in 
sweatshops. Our country needs to look at where it had to come from in order to benefit its own 
work force. "After all, one of the key goals of American foreign policy is the protection of human 
rights. Thus we should prevent corporations which violate such rights from doing business in the 
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United States" (Yesilevsky & Anna 1). By trying to implement these changes our country could 
drastically change the use of sweatshops throughout the world and act as an example for new 
developing nations. 

Without a doubt the issue of sweatshops is not an easy topic. With the majority of the 
developing world relying on this form of labor to grow as nations they leave their employees 
exploited. Through the use of these ideas about how to solve the issue of sweatshops and exploited 
workers the United States could drastically decrease its reliance on sweatshops and possibly 
influence other countries to follow in their footsteps. Also, it would help lower outsourcing of jobs 
here in America by raising the standards, and in turn it would enhance the global economy in the 
long run. 
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Analysis ofAnchor Essay 2: Is It Possible to End Sweauhops [00 Labor? 

The student clearly wishes to take the position that sweatshops are exploitative and that the problem 
of sweatshops could be solved if governments just had the will to do so. An admirable moral 
stance, and clearly a genuine conviction, but since she apparently sees the point as evident apriori, 
the essay offers only a flawed argument, despite its effort to present a balanced, thorough analysis. 
For example, after noting that sweatshops in third world countries offer comparatively excellent job 
opportunities, the paper abruptly shifts to strikes, and then complains that American workers lose 
jobs to workers in third world countries, forgetting the previous tacit admission that those workers 
need the good jobs more than Americans do. Good, workable claims appear throughout, but these 
are dropped, unsupported, and undeveloped. 

Coherence: The thesis is focused and easily identifiable, but neither original nor thought-provoking, 
especially since it proposes a statement of fact as a claim. The paragraphs do present evidence and 
examples, but that material tends to be summaries of source material (sometimes confusingly 
presented), and generally ignores implications of that material. The sentences are generally 
acceptable, but they also are vague at times, jump to conclusions, and leave readers searching for the 
point. Tone and diction, while often shaky, are appropriate, and mechanics are generally sound. 

Research/Argument: The argument presented is more or less "text-book," not creative or 
sophisticated. This is partly a function of the structure of the assignment itself, which usefully 
attempts to suggest a framework of ideas (and which the student dutifully attempts to follow). 
Moral platitudes, however, replace any real analysis of the problem and how to solve it. The student 
offers opinions from critics or opponents and fairly represents those views, but never seriously 
considers them nor effectively answers them. Conclusions fail to move beyond the moral stance of 
"just don't do it," although the student does strive to examine the issue thoroughly. Once again, 
these ideas are fresh for the student, who clearly engages honorably with a difficult issue. Mechanics 
are not flawless, but mistakes rarely impede meaning significantly. 

Whv not a 4?: The paper is neither original, thought-provoking, nor creative. It outlines the issue 
with sincerity and reasonable thoroughness, but never gets beyond predictable material, and thus 
never truly engages the reader. The argument lacks real analysis, and the style, while adequate, lacks 
sophistication, variety, and the ability to command interest. Mechanics also need attention. 
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The "Meeting" (3) Essay 

Third Anchor Essay Assignment: 

Assignment: Essay Five, The Research Paper: Argumentative research essay drawing on multiple 
sources & library research 

Please write an argument of at least 1200 to 1500 words, or at least five or six word-processed, 
double-spaced pages, in which you support and defend your position on a significant controversy 
surrounding issues of popular culture of your own choosing. Your purpose is to argue in favor of 
your own opinion, but you must ground your arguments in library research, not on personal 
expenence. 

Tips: THIS ESSAY IS NOT A REPORT! I'm not asking you to collect and regurgitate information 
about a topic; you need to select a topic about which people can disagree, and take a stance on that 
topic. Think of it as an argumentative essay, only with articles from the library to support your 
argument. 

Try to draw on different kinds of sources, from the general periodical press (newspapers, 
encyclopedias) to more specialized sources like scholarly or professional journals, government 
publications, and so on. Use the library's computer databases, both general and specific, full-text and 
otherwise. Ideally, you will also strive for a range of points of view on the topic: you should collect 
pieces that offer both "pro" and "con" opinions on your issue. Use your research to explore your 
opponent's arguments as well as your own: any worthwhile argument MUST address the concerns of 
its opposition. 

Follow These Guidelines: 

1. 	 A minimum of five to seven sources, all told, should suffice. This figure is a lower limit; 
don't just stop reading when you've found seven sources. One source must be print (a 
book, for example), one must come from a database (Lexis-Nexis, for example), and one 
must be an article from class. You may use no more than two articles from class in the 
paper (this includes articles from the book we may not have discussed, but are nonetheless in 
the book). Find you own stuff. 

2. 	 You MUST quote to support yourself. Please use the MLA style of parenthetical citation, 
with an MLA list of "Works Cited" on a separate page at the end of the essay. See your 
textbook, plus the relevant links from the library'S web page, for help with the rules that 
govern this system of documentation. Since you will be drawing on sources unfamiliar to 

some members of your audience, you have a special obligation to use your sources 
responsibly. The risk of plagiarism is not worth it. Neither are the essays available for 
purchase - I've seen them. Also, I have software available to check and make sure you do 
not plagiarize. If I think you have, I will not hesitate to call you on it. 

3. 	 In argument, it is your enemy that makes you strong. Because your purpose in this essay is 
to persuade someone to adopt your position, I strongly suggest you think of your audience 
as being composed of people who might disagree with you. Such an audience will force you 
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to articulate and defend your principles: they won't let you get away with sweeping 
generalizations, unwarranted assumptions, or unsupported assertions of opinion. They 
would raise objections that you must anticipate and answer! That means COUNTER
ARGUMENT! This is a requirement for this essay, as with all of them. 

4. 	 Proofread! Spelling, grammar, and usage are all very important, and all count. We will be 
going over together, step by step, how to prepare and compile a researched argument essay, 
and therefore ~ EACH PIECE OF THIS ASSIGNMENT IS DUE WHEN IT IS DUE! 
Excuses will not be accepted. Lack of preparedness will not be tolerated. Make a work 
schedule for yourself and stick to it. 

5. 	 The essay must be typed, double-spaced 12pt, Times New Roman font. 

Below is a list of due dates; please plan your schedule accordingly. 

Anchor Essay 3: Title IX 

With the congressional ruling in 1972 of Title IX, the equal opportunities act, the world of 
sports that had previously belonged to men now belongs to women as well. Until recent years, 
women's athletics has been almost non-existent. Because the change has come very slowly and 
women are still not equal to men in sports, one wonders whether or not women are being given the 
credit they deserve. Women's athletics are changing; but, women still believe that while playing 
sports and wanting to win they must also display a traditional feminist personality. Mariah Nelson 
discusses, in her article "I Won. I'm Sorry," that the attitude of female athletes is to be good but not 
to be better than men. One girl she interviewed said, "I love male approval [ ...] I've learned 
something: ifI kick guys' butts and lord it over them, they don't like me. If, however, I kick guys' 
butts then act like a girl, there is no problem" (Nelson 440). Title IX has changed views of women 
in sports in a positive way and allowed women the same opportunities in athletics as men; however, 
women do not enjoy the same respect men receive from society because they are still placed in a 
traditionally inferior social role. 

Title IX has changed women's sports in a positive way that has permitted them to reach for 
the same athletic goals as men. In 1972 this law created equality for women's athletics at both the 
high school and college levels. With the passing of Title IX, the public schools that were receiving 
government funding had to split their budgets equally between the men's and women's athletic 
programs. Schools and society would not fund women's sports because they chose to put all the 
budget money towards men and they saw no future for women in athletics. The article "Title 9 for a 
Good Cause" states that approximately 2% of athletic funding and scholarships were given to 
women's athletic programs before Title IX, now schools' athletic departments are divided and there 
are different people in control of the men's and women's athletic programs (2). Because women 
play at the professional level they should also be able to compete at the high school and college 
level. The article "Title 9 for a Good Cause" states that each school's "department ~eader] chooses 
what sports they want to have, and each department budgets their own sports [accordingly]. 
Scholarships that are also provided by federal money [are] also divided in half and given to each 
department" (1). However, each department has to keep sports within their budget. One reason 
women appear to have opportunities for more sports than men are because the men usually keep 
their expensive football programs which use most of their budgets. Football teams have high 
insurance costs; they need money for equipment and supplies and many football teams have a 
variety of coaches as well. Because women do not participate in football, all the money saved can be 
put towards a variety of other sports such as swimming, tennis, and bowling. Half of America's tax 
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payers are women; Title IX argues that half of the tax dollars should go to funding women's athletics 
as well as men's. Title IX has not only had an important impact on college and professional level 
athletics but in high school sports as well. Women have been able to use Title IX in order to ensure 
their advancement in achieving what is equal in men's and women's sports. One example of how 
Title IX has helped increase women's opportunities in athletics was in 2004 with two Westchester 
County girl's soccer teams. 

At Mamaroneck and Pelham High School, both located in \Vestchester County, the women's 
varsity soccer season was pushed from the fall to the spring. Two female athletes, Katherine 
McCormack and Emily Geldwert, brought their case to court arguing that the men's soccer season 
was in the fall, and to ensure equal opportunities for the women, their season should be in the fall as 
well (Hamblett 1). Mark Hamblett wrote about the issue in his article "Separate Soccer Funds to 
Violate Civil Rights" published in New York Law Journal. He wrote that the schools claimed that 
logistical problems forced them to schedule women's soccer in the spring. Along with the logistical 
problems, the schools also said they did not have the field space to allow the girls to play in the fall. 
Because the girl's season was in the spring they could not participate in state championships. The 
girls "were treated unfairly by spring scheduling because it deprived them of the opportunity to 
compete for the regional and state championships that were held in the fall" (Hamblett 1). The girls 
also argued that most college recruitcu in the fall and this placed them at a disadvantage in receiving 
scholarships. In the end, the judge ruled in favor of Katherine McCormack and Emily Geldwert and 
forced the schools to accommodate the women's soccer programs in the fall. Judge Charles Brieant 
felt that "'Scheduling the girls' soccer season out of the championship game season sends a message 
[...] that [women] are not expected to succeed and that the school does not value their athletic 
abilities as much as it values the abilities of the boys'" (Hamblett 2). He ruled that these girls were 
not given the equal opportunities proposed by Title IX. In the past, women were not given the 
same treatment or the same opportunities to play sports as men but because of Title IX that has all 
changed. However, even though women are supposed to be treated equally to men they are not 
given the same respect or treatment; women are seen as inferior in the sporting world. 

Even though Title IX gave women equal opportunities in athletics, they are still not 
represented or respected equally to men in athletes. Before Title IX, women were not supposed to 
want to win or to excel in sports; sports were a way for men to show their dominance. Men saw 
sports as outlets for aggression and dominance, which went against the traditional roles expected of 
women. In the article "I Won. I'm Sorry" Mariah Nelson discusses how women want to win and set 
new standards in the world of women's sports; however, they have to achieve this without 
"exceeding male heights" (439). Women feel that they cannot look like aggressive, competitive 
athletes but rather they should act like ladies while on the playing field. Women are told to be 
feminine, act beautiful, and be inferior to men (Nelson 439). Furthermore, Nelson feels it is 
understood that women should wear skirts or dresses with make up and jewelry during tennis 
because under their masculine drive to win they also want to show that they are still feminine and 
women first (441 ). They are not just out to win but also to attract and win the approval of men. 
Many coaches "enforce a dress code and stress that [their] athletes should be 'young ladies first, track 
girl[s] second'" (Nelson 440). This is not just the case on the track but in all other women's sports as 
well. In field hockey and in lacrosse women have always competed wearing skirts. Even though 
women play with the same drive to win as men they are told they cannot play at the same intensity. 
For example, the rules change when lacrosse is modified for women; when women play ice hockey 
they are not aloud to check each other into the boards. This allows for men to feel superior and 
more aggressive while playing the same sports as women. However, many women feel that this is 
okay. They do not want to appear as aggressive as men because they still want men's approval. 
Nelson suggests that "through feminine dress, behavior and values" (441) women are apologizing 



28 

for their athletic capability and masculinity. Women's inferiority is not only shown while playing 
sports but also through advertising. However, many people would disagree and feel that Title IX 
has had the reverse effect. 

Many people feel that Title IX has taken away from men's athletics. They believe that the 
money given to fund sports and scholarships, because of Title IX, is being distributed unequally with 
much more emphasis now being placed on women's sports. Communities see fewer and fewer 
men's athletic programs at the high school and college level and when cuts in the athletic program 
had to be made. Many of them come from the men's side rather than both the men's and women's 
sports programs. Many people feel that women are no longer inferior to men in athletics and that 
they were actually taking away from men's sports programs. This is simply untrue. Title IX is 
designed to give both men and women equal opportunities in athletics. The money given to public 
schools by the government is split equally between both the men's and women's athletic 
departments. There are two separate departments for men and women that are headed by two 
different individuals. The athletic directors individually decide what sports programs the men and 
women will have. They could pick as many programs as they wanted as long as they fit within the 
school's budget. The article "Title 9 for a Good Cause" states that studies have shown that "in 1917 
there were 31,852 college female athletes, [and] recently in 2001 it was recorded that there were 
150,916 college female athletes. As for men in 1972 there were 172,447 college male athletes, and in 
2001 [there were] 3,921,069 male athletes" (2). This proves that Title IX created equal opportunities 
in sports for both men and women to excel. However, even with Title IX women are still not 
treated equally to men. Women are still not given the same publicity as men in sports and are not 
seen as true athletes. Rather, they are viewed as women with nice faces and beautiful bodies. 
Women are expected to look pretty while competing and show a lady like manor. They are not 
supposed to appear masculine or show any of the same competitive qualities that men do while 
playing sports. 

While women's sports have come along way towards equality with men's there is still the 
tradition view of women that makes them feel inferior to men. In 1972 congress gave women and 
men equal opportunities on the playing field. Title IX gave women the right to play sports and 
prove that they could be just as aggressive and competitive as men. However, men do not see 
women as equals but see themselves as superior to women. Men are not the only one's to blame as 
women also view themselves as inferior to men. Even though women want to prove they are 
capable they do not want to exceed the levels men do. Women still look for a man's approval and as 
a result women do not get the respect from society they deserve. 
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Analysis ofAnchor Essay 3: Title IX 


This essay meets the requirements of the assignment, but it also faces problems. In particular, the 
thesis, while nominally an argument, isn't much of one, since claiming that women in sports are 
nevertheless placed in conventional roles is hardly controversial. Few could gainsay such a claim, 
and how these lingering biases concern Title IX is unclear. Moreover, the essay's purpose seems 
split between documenting unfair treatment of women athletes on the one hand, and on the other 
exploring-but not thoroughly enough-the legal and policy questions raised by the implementation 
of Title IX: "equality," funding, scholarships, the alleged harm to men's sports, and the like. This 
weak and divided basis for analysis contributes to the essay's repetitiveness and its reliance on 
summarizing sources one by one, each time leading back to a reassertion of the thesis rather than a 
development of it. The one attempt at addressing critics is a confused discussion with data that 
contradict the student's interpretation. 

Coherence: The sentence at the end of the first paragraph-the classic, dutiful position for the "thesis 
statement"-is clear, but it does not quite consistently control the paper, even though points are 
addressed paragraph by paragraph in an appropriate manner overall. The conclusion summarizes 
instead of concluding, but it is nonetheless at least appropriate; the limits of the thesis's claim limit 
the scope of possible conclusions. Paragraphs do undeniably present examples, one source at a 
time, as evidence for the thesis, but these are also sometimes repetitive. Coherence is faked by 
ending each paragraph with a sentence that properly belongs in the following paragraph-and each 
following paragraph begins by repeating that same information. (Even the weakest of the anchor 
essays displays this forced habit.) The tone and diction are generally appropriate for the topic, but 
the phrasing is awkward at times, as is the sequence of ideas. Punctuation is a problem in places. 

Research/Argument: The student's indignation and her championing of Title IX lead to a clear 
tendency if not a crystalline purpose. This tendency is supported with examples drawn from the 
selected sources, though unfortunately these sources are not always fully or appropriately 
documented. For instance, paragraphs 2 and 5 seem inadequately paraphrased or under
documented. Two sources are listed in the Works Cited but not actually cited in the paper, and in 
general the sources seem a bit outdated, since perforce much has been written since the mid-1990s 
on this topic. The writer does try to integrate her thinking with the outside sources, but these 
materials serve primarily as anecdotes to support her original claim rather than defenses of her 
assumptions, so the paper shows little if any analysis-mostly it reports. Since the thesis is not really 
controversial, there's little she can do with counter-argument. Mechanics and phrasing are 
sometimes troubling, but the difficulty is limited, not pervasive. 

Why not a 4?: The writer fails to offer an original, thought-provoking, creative discussion, relying 
instead on reporting well-known information without analysis. Coherence between paragraphs is 
artificial, and the paragraphs themselves are often repetitive. The paper represents neither the 
student's own independent thinking nor any substantial conclusion. The sentences, while functional, 
do not offer the sophistication and command of phrasing needed for a 4. 

Why not a 2): This paper does embrace one aspect of a 2 essay, in that the conclusions 
"demonstrate little evidence of the student's own thinking, presenting mainly a summary of the 
sources." However, the controlling purpose does not fatally wander, the paragraphs do support that 
purpose, and the examples are appropriate. The paragraph transitions are awkward but not unclear, 
and the tone and diction are appropriate. Mechanics are generally acceptable. 
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The "Approaching" (2) Essay 

Fourth Anchor E.r.ray A.r.rignment: 

Argumentative Research Essay: 

For this assignment, you will write a research paper with a persuasive purpose on a topic that 
relates in some way to the general theme of this course as reflected in our Readings Online: A Virtual 
Common Place reader, that is, the use by or effect on (some segment of) society of computers, the 
Internet or the World Wide Web. This of course makes available a broad range of topics, and you 
can use the chapter index of Readings Online as one general guide to choosing and starting to narrow 
down your argumentative research topic (note that this means you may also use any of the topics or 
readings from chapters 1-4 of Readings Online, which we did not go over in this course). If you have 
or get an idea for a topic but you are not sure that it would be acceptable according to the guidelines 
I have given above, please ask me about it first before even beginning your research on the topic. 

In researching your topic and writing your essay, you must use at least jive separate online or 
printed sources, which may include any of the readings from Readings Online, any (reputable) sources 
you find on the Internet or traditional materials like books or printed periodicals. Specifically, you 
must use at least one nonelectronic source and at least one from an online database. To document 
your sources, you may use the MLA, APA or some other recognized documentation style. If you use 
sources from the Web or other Internet sources in your essay, be especially careful to follow the 
standards for documenting online sources in each of these styles as given in detail in Part IX 
(chapter 52) and Part X (chapters 53-56) of Universal Keys for WI7·ters. For guidance specifically with 
MLA Style, you may also consult the guide prepared by the College's English Department which you 
may view at [URL omitted]. And again, if you use material from Readings Online, refer to the MLA 
and APA documentation guides found at 
[URL omitted] and [URL omitted], respectively. 

In researching, planning and writing the first draft of your research paper, follow the guidelines 
I have or will have given you in my lectures on writing argumentative essays in general and writing 
research essays in particular, links to online versions of which you can of course access by clicking 
on the "lectures" link on the course Web site. For specific instructions on submitting the first and 
subsequent drafts of your argumentative research essay, see the site [URL omitted]. 

Anchor E.r.ray 4: Cyher.rpace: A Crowing World 

As our world grows today, so does cyberspace. For many people, cyberspace has become an 
escape from the real world. Anything you can imagine can be done, talking to family and friends, 
watching a movie, paying taxes, and checking for local phone numbers. Except for your daily needs 
such as showering, cooking and cleaning, you can do anything you wish in cyberspace, the list is 
endless. John Weiner author of the article "Static in Cyberspace: Free Speech on the Internet" 
writes, "VR mirrors RL" (Weiner, par.23). Weiner is saying virtual reality mirrors real life. 
Cyberspace is a world of its own, with its own set of laws. What has become obvious though, is that 
cyberspace is growing so large, that it can not be controlled by the government of the real world. 
The internet is ungovernable by the real world; our government should not even attempt to regulate 
it. 
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Government does not exist in cyberspace. John Perry Barlow writes a proclamation of why 
the internet can not be controlled in his article "A Declaration ofIndependence in Cyberspace". He 
says that there can not be government interference, especially if those making the laws can not 
understand the possibilities of this cyber world. "Governments derive their just powers from the 
consent of the governed. You have neither solicited nor received ours" (Barlow, par.3). It is 
understandable that users of cyberspace do not need a government. 

On the other hand there are problems with having this complete disorder. One of the few 
requirements the internet has is age restrictions. For example, one must be eighteen years of age in 
order to view some pornographic materials. Ethical values are tested here at a young age with kids 
either lying and viewing the material or doing the right thing. Legislation has passed laws to control 
cyberspace and what children are viewing. Jim Exon author of, "Only the Force of Law Can Deter 
Pornographers", says about recent legislation " ... has steered the industry toward developing possible 
blocking devices, and we applaud those efforts" (Exon, par.1S). These new blocking devices such 
as, parental control and filters, are an improvement from what little we have had before. Although 
there are blocking devices we still will not be able to block kids from accessing all pornographic 
materials on the web. As Exon says "We have laws against murder, and we have laws against 
speeding. We still have murder, and we still have speeding. But I think most reasonable people 
would agree that we very likely would have more murders and more speeders if we didn't have these 
laws as deterrents" (Exon, par.16). These regulations are not going to completely stop this problem. 
Blocking devices and age permitting sites are helpful in controlling regulation, but there are still easy 
ways around them. There is no certain way to stop people from completely being monitored in 
cyberspace but this is the best the government can provide for now. 

Many other people however, think that the attempt is entirely lost. William F. Buckley Jr. 
author of, "Internet: The Lost Fight" writes in his article, "Parents who care will of course encourage 
and patronize the blocking devices. But in the back of their minds they will know that this fights, on 
this front, is lost" (Buckley, par.7). Many other citizens believe this as well, knowing that the laws 
can never be completely enforced. This might be the reason though why the internet attracts many 
people. As Weiner says, 

The "Net" is a free space, the argument continues, because no one controls it and no one 
owns it; it has no center. Instead, it has thousands of nodes, each of which permits those 
with access to a computer, a modem and a modest budget to send and receive messages and 
to read, copy and distribute documents, manifestoes, essays and exposes. No one is 
excluded because of race, ethnicity, creed or gender. 

Cyberspace does not separate race and is not prejudice therefore all the negative things of real life 
can be avoided. 

The young generation of users, take full advantage of knowing that laws can not be 
enforced. Christian A. Kirtchev author of, "A Cyberpunk Manifesto", describes these users as 
"cyberpunks". Kirtchev writes, "We are the ELECTRONIC MINDS, a group of free-minded 
rebels. Cyberpunks. We live in Cyberspace, we are everywhere, we know no boundaries" (Kirtchev, 
par.1) . What Kirtchev calls cyberpunks are the people who actually control the internet. Their 
defense is that they, " ... fight for freedom of information. We fight for freedom of speech and press. 
For the freedom to express our thoughts freely, without being persecuted by the system" (Kirtchev, 
par.S) . What this means is that cyberspace has almost complete freedom. Giving a person the 
freedom to do anything they wish. These so called cyberpunks can find loopholes around any 
constraints, they can not be governed. 
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With endless possibilities what will become of the world and cyberspace in the future? Sven 
Birkerts proposes, "The end to the isolated individual, the end of having no connection with the 
outside world. Time, light, seasons all will not have the significance as they once did. We will judge 
our lives as online or offline" (Birkerts, parAO). But he relaxes us by saying, "I am not suggesting 
that we are all about to become mindless, soulless robots, or that personality will disappear 
altogether into an oceanic homogeneity. But certainly the idea of what it means to be a living person 
living a life will be much changed" (Birkerts, par, 41). Birkerts is certain that our lives will be 
consumed in cyberspace. A life where everything you do is some how related to cyberspace. A 
world lacking government that we would become dependent on would result in the loss of life 
outside of cyberspace. 

The government can not regulate all of cyberspace. An effort to create new blocking devices 
has helped to reduce certain problems. With no control how much will we, the people, depend on 
cyberspace rather than real life? However the virtual world of cyberspace can not substitute real life. 
If governments have minuet interference, cyberspace will continue to get more users to escape from 
the real world. John Perry Barlow puts it like this, "it may be more humane and fair than the world 
your governments have made before" (Barlow, par. 14). 
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Analysis ofAnchor Essay 4: Cyberspace: A Growing World 


This student cherishes a romantic attachment to the idea of the Internet as a way to escape 
government, and the ensuing "logic" focuses on propping up that ideal. Consequently, rather than 
developing the idea, the student repeats the cyber-outlaw dream, throwing in quotations that seem 
to support the cause and ignoring any opposition altogether. 

Coherence: The author states a thesis clearly enough, but the essay roams around it instead of 
pursuing and developing it: government does not exist in cyberspace; cyberspace does not need a 
government; cyberspace should not have government; the government cyberspace has is ineffective; 
cyberspace eliminates all the negative parts of real life; laws in cyberspace are unenforceable; 
cyberspace outlaws fight for freedom of speech and information. This bare outline belies the 
essay's incoherence. The paragraphs exist to summarize sources rather than to develop ideas or 
analyze positions. Sentence skills are limited, including comma splices, fragments, repetitive 
language, awkward phrasing and punctuation errors. 

Research/Argument: Again, the essay has a shaky focus, other than the ideal of the cyber-outlaw. 
Thus, sources are presented largely as collaborating statements, without analysis. Similarly, 
conclusions are merely reaffirmations of the student's original intent, with no consideration of 
implications or complexities, and no response to any real opposing viewpoint. Sentence weaknesses 
also interfere with clear communication. 

Why not a 3?: The thesis is readily identifiable, but the paper wanders about rather than striking out 
toward a solid conclusion. The paragraphs include examples from source material, but these 
examples are merely inserted rather than meaningfully integrated, and the student does not always 
appreciate the argument those sources present-dropping, for instance, the point that legal 
restrictions need not be perfect to be useful, and jumping to interpretations not justified by the 
material, such as moving from "the government does not have the consent of the governed" to "the 
Internet is ungovernable." Logical sequences among claims are absent. Sentence skills and 
mechanics both need work-including sentence fragments and awkward, confusing phrasing. The 
issue is never truly analyzed, and the student's own thinking is limited to statements of opinion and 
simple "agree/disagree" responses to source material. 

Why not a 1 ?: The essay does have a controlling purpose, if an unfocused one. The student does 
use appropriate sources, and does attempt to offer transitions from one idea to the next. Diction 
and tone shift randomly-for instance, switching between first and second person indiscriminately
but are appropriate for the subject matter despite these weakening inconsistencies. The student 
does respond to sources, if not with analysis; the mechanics, while occasionally problematic, do not 
otherwise obscure meaning. 
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The Close to "Not Meeting" (1+/2-) Essays 

Fifth Anchor E.s.say A.s.signment: 

Assignment: Essay Five, The Research Paper: Argumentative research essay drawing on multiple 
sources & library research 

Please write an argument of at least 1200 to 1500 words, or at least five or six word-processed, 
double-spaced pages, in which you support and defend your position on a significant controversy 
surrouncling issues of popular culture of your own choosing. Your purpose is to argue in favor of 
your own opinion, but you must ground your arguments in library research, not on personal 
expenence. 

Tips: THIS ESSAY IS NOT A REPORT! I'm not asking you to collect and regurgitate 
information about a topic; you need to select a topic about which people can clisagree, and take a 
stance on that topic. Think of it as an argumentative essay, only with articles from the library to 
support your argument. 

Try to draw on clifferent kinds of sources, from the general perioclical press (newspapers, 
encyclopeclias) to more specialized sources like scholarly or professional journals, government 
publications, and so on. Use the library's computer databases, both general and specific, full-text and 
otherwise. Ideally, you will also strive for a range of points of view on the topic: you should collect 
pieces that offer both "pro" and "con" opinions on your issue. Use your research to explore your 
opponent's arguments as well as your own: any worthwhile argument MUST address the concerns of 
its opposition. 

Follow These Guidelines: 

1. 	 A minimum of five to seven sources, all told, should suffice. This figure is a lower limit; 
don't just stop reacling when you've found seven sources. One source must be print (a 
book, for example), one must come from a database (Lexis-Nexis, for example), and one 
must be an article from class. You may use no more than two articles from class in the 
paper (this includes articles from the book we may not have cliscussed, but are nonetheless in 
the book). Find you own stuff. 

2. 	 You MUST quote to support yourself. Please use the MLA style of parenthetical citation, 
with an MLA list of "Works Cited" on a separate page at the end of the essay. See your 
textbook, plus the relevant links from the library'S web page, for help with the rules that 
govern this system of documentation. Since you will be drawing on sources unfamiliar to 
some members of your audience, you have a special obligation to use your sources 
responsibly. The risk of plagiarism is not worth it. Neither are the essays available for 
purchase - I've seen them. Also, I have software availa ble to check and make sure you do 
not plagiarize. If I think you have, I will not hesitate to call you on it. 

3. 	 In argwnent, it is your enemy that makes you strong. Because your purpose in this essay is 
to persuade someone to adopt your position, I strongly suggest you think of your auclience 
as being composed of people who might disagree with you. Such an auclience will force you 
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to articulate and defend your principles: they won't let you get away with sweeping 
generalizations, unwarranted assumptions, or unsupported assertions of opinion. They 
would raise objections that you must anticipate and answer! That means COUNTER
ARGUMENT! This is a requirement for this essay, as with all of them. 

4. 	 Proofread! Spelling, grammar, and usage are all very important, and all count. We will be 
going over together, step by step, how to prepare and compile a researched argument essay, 
and therefore - EACH PIECE OF THIS ASSIGNMENT IS DUE WHEN IT IS DUE! 
Excuses will not be accepted. Lack of preparedness will not be tolerated. Make a work 
schedule for yourself and stick to it. 

5. 	 The essay must be typed, double-spaced 12pt, Times New Roman font. 

Below is a list of due dates; please plan your schedule accorclingly. 

Anchor E,r.say 5: Steroid.r 

Steroids are an illegal drug that is generally related to testosterone, a male hormone that 
promotes muscle growth. Men, women, and children today are using them for many different 
reasons. They are being used for sports, body builcling, and improved physical appearance. The 
Drug Enforcement Agencies states that, "steroids are taken in cycles to reduce tolerance 
development and adverse effects. Cycling is when a person taking steroids alternates periods of 
steroid use with either no use or low does of the steroids" (12). The use of steroids is physically and 
mentally damaging to our society today and is being used by younger and younger children. Steroids 
are a very dangerous substance when used for the wrong reasons, but they can be used for a positive 
reason. "The meclical uses for anabolic steroids are to treat anemia, breast cancer, weight loss from 
sever illness, osteoporosis, and enhance and repair the body tissue-builcling process. They are also 
used to treat delayed puberty" (healthteacher.com). There are many clifferent kinds of steroids that 
react clifferently when introduced to the body. The most popular steroids that are abused are 
anabolic steroids. Steroids are negatively affecting men, women, and children both physically and 
mentally. Although the use of steroids for enhanced performance and better physical appearance in 
the United States is growing steadily, it is negatively affecting abusers because of their damaging side 
effects. 

Steroid abuse should stop because the men that use them experience damaging side effects. 
The National Institute on Drug Abuse states 

Major side effects from steroid abuse include live tumors and cancer, jaundice, fluid 
retention, high blood pressure, increases in LDL, and decreased in HDL. Other side effects 
include kidney tumors, severe acne, and trembling. There are also side effects that are 
gender specific. When males stop using steroids then can develop breasts, go bald, and 
shrinking of testicles. Some other negative health effects that can happen from steroids are 
reduced sperm count, infertility, and increased risk for prostate cancer. Women can 
experience growth of facial hair, male-pattern baldness, changes in or cessation of the 
menstrual cycle, enlargement of the clitoris, deepened voice. Adolescences can experience 
side effects such as growth halted prematurely through premature skeletal maturation and 
accelerated puberty changes. This means that adolescents risk remaining short for the 
remainder of their lives if they take anabolic steroids before the typical adolescent growth 
spurt. (1) 

http:healthteacher.com
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People think that by taking steroids their physical appearances are going to improve, but this is only 
true when their in the process of taking the steroids. After they come off the steroids they will 
experience the negative side effects and Steroids do no only negatively affect you physically, but also 
mentally. 

Steroids mentally affect people negatively for many reasons. First of all, "people who have 
been using steroids for a long time may become dependent upon them. The reason for this is they 
may psychologically believe that they cannot function without them." Steroids have not been 
proven to by physically addicting, but they are psychologically addicting. This is because when 
people see the results they get from steroids, they fear that if they stop taking them they will go back 
to the way they were before, reducing physically. "Some other psychological effects from steroid 
use are aggression, mood-swings, and manic-like behavior that may lead to violence or suicidal 
tendencies. People may experience frequent episodes of temper outbursts, argument, shouting, and 
having urges to beat or harm others. Another name for this is roid rage" (anabolicsmall.com). 
People experience roid rage because of all the built up testosterone from the steroids. Although the 
negative effects of steroids are obvious, some people may disagree that they are harmful for you if 
taken in cycles. 

Some may feel that steroids have no negative effects and that only positive results will come 
from steroids if taken in cycles. They may consider that since when steroids are taken in cycles it 
reduces tolerance and adverse effects, so it also must prevent any negative side effects. This thought 
is all wrong. Although cycling does reduce adverse effects, it does not eliminate the effects from 
happening. It also does not prevent one from becoming addicted. So it's obvious that there is no 
possible way that someone can say that steroids will not have negative effects if taken in cycles. 

Steroids, the illegal drug that is generally related to testosterone, are negatively 
affecting the abusers. Steroids are used to enhance performance and improve physical appearance. 
It is negatively affecting them physically and mentally. Men, women, and adolescents are all abusing 
steroids. Although the use of steroids in the United States is growing steadily, it is negatively 
affecting abusers because of their damaging side effects. 
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Analy.ri.r OfAnchor E.r.ray 5: Steroid.r 

This essay faces multiple challenges, beginning with a failure to meet minimum assignment criteria at 
just two and a half pages, and half a page of that is an extended quotation. The entire paper 
contains only four in-text citations, although the Works Cited page lists six sources, all websites. 
The essay begins with a technically false and grammatically incorrect claim that "steroids are an 
illegal drug." 

Coherence: The thesis is clear enough, but un-illuminating, since it presents a statement of fact 
rather than a claim-clearly, steroid abuse should be avoided, and no one would seriously argue to the 
contrary. Overall coherence is a problem right from the first paragraph, which shifts focus at least 
five times. The conclusion is pointless; it merely repeats earlier statements. There's nothing to 
"resolve" because no real issue has been posed. Coherence between paragraphs is manufactured 
artificially (as elsewhere in these anchor essays) by changing the topic in the last sentence of a 
paragraph and then repeating the same statement in the first sentence of the next. Sentences and 
mechanics are reasonable except for a few pronoun references, but it is actually difficult to tell 
because so much of the paper is given over to paraphrase and cutting and pasting. The essay wants 
proofreading for spelling and comma use. The bigger problem is that the student has little to say. 
The student has learned nothing that he didn't already know. Neither does the reader. 

Research/Argument: The research is disappointingly shabby for a college-level essay, and falls well 
short of the assignment guidelines. The essay presents an obvious statement as an "argument." 
Sources provide factual information about the negative effects of steroids, but again, what's to 

argue? (The medical literature may well dispute the alleged harm of steroid use, and perhaps 
ethicists disagree about the use of "performance enhancing" substances or practices. However, 
given the evidence of the paper submitted, this analysis is beyond the reach of the student's 
imagination.) Organization is haphazard, particularly the split discussion of "cycling," and the 
student provides no evidence either for "psychological addiction" or for the assertion that abusers 
rely on cycling to ward off negative side effects. Moreover, the frequent errors in what are 
presented as direct quotations (and from government websites, no less) make it difficult to tell 
whether the student has misunderstood the difference between paraphrase and quotation, or 
whether the "sources" themselves are simply amateurish re-hashings of material that originated 
elsewhere in the first place. Finally, there's nothing to conclude, since nothing much is claimed. 

What saved it from being a 1 ?: Arguably, this paper should be a 1 (indeed, it would not rise to the 
minimum passing grade of C- or to the "acceptable" level in the portfolio process), since it ignores 
the minimum requirements for the assignment-only two and one-half pages with only four cited 
references-and consequently hardly represents a serious effort to adequately address the essay's 
purpose or content. Additionally, it largely reports instead of arguing, as noted above. The writer 
does, however, present a thesis, and that thesis does control the essay after the hoary and mechanical 
fashion of the "five-paragraph essay." Paragraph skills need help, but the sentence skills and 
mechanics are otherwise acceptable. Primarily, this paper demonstrates insufficient effort from the 
student. 
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Sixth Anchor E.uay A.uignment: 

CPN 101 Paper #3: Researched argument using five or more reading sources 

Form an argument based on the topic electronic technology, that is, form a sharp thesis that 
addresses the issue of whether electronic technology means unity or, on the other hand, alienation, 
displacement, fragmentation, disunity, etc. Does that unity refer to self, other, family, school, 
community, world? The more you limit the terms of your argument, the more control you will have 
over it. You must be specific; do not make the error of generalizing your argument. Your definition 
of electronic technology will narrow and limit the argument and its choice of terms. To get started, 
you mayor may not want to use as a reference point, one of the readings we analyzed in class; for 
example, if you took Hayles' argument concerning the validity of virtual reality, you could argue 
either for or against the notion that computer technology, especially virtual reality, bears a materiality 
that enhances physical reality, thus connecting the user to physical reality like never before and 
enhancing leaning in educational environments; so in that case, you would necessarily refute the 
arguments that claim computer technology (virtual reality) disconnects the user from physical reality, 
thus leaving the user displaced, alienated; isolated. disillusioned, depressed, etc. Use either the classical 
argument structure or the streamlined problem/solution format we practiced in class. With either 
structure,you must refute opposing arguments, show a concession, and then favor your argument 
strongly. Multiple citations from a minimum of five reading sources are required. Concerning your 
five sources, at least one must be non-electronic, and at one must be from an online database. 
Moreover, all research arguments must cohere with the GEAR Assessment guidelines. Papers must 
be at least five to seven pages in length and include a Works Cited page in MLA format 

Anchor E.uay 6: Electronic Mail~ Instant Messaging~ and the 

Internet: Does all ofThis Bring Friends and Families Closer Together? 


Technology has advanced to the point where there are so many gadgets to keep up with. 
However, according to all of my sources, they say that most of these advances are bringing friends 
and families closer together, but on a personal note, I completely disagree. The authors of all my 
sources have stated just about the same argument that the internet, electronic mail, or instant 
messaging is bringing people closer. Their point has been taken into consideration, but it is 
impossible to truly become connected with someone using online connection. While at the same 
time, there is a small chance that one or two people can feel closely connected. The names of the 
following articles are as follows: "Four E-Mails" by Alden SoloV)', "Liberty, Equality, E-Mail!" by 
Ginger Trumfio, "Staying Connected" by Christine McGuire, "You've Got Friends" by Monica 
Bhide. Lastly the name of the book that I chose is "Connecting: How we Form Social Bonds and 
Communities in the Internet Age" by Mary Chayko. All of these authors speak of how technology 
and most of its many advances is proving to a lot of families and friends that we don't always have 
to see each other; we can e-mail each other or 1M each other. 

According to my sources that say the advances of technology with e-mail, the internet, and 
instant messaging is are bringing families and friends' closer together is an opinion that is obviously 
shared by many. As for me, I honestly don't think that all of these advances don't really do 
anything. My reason for this statement is because, take for instance I have a cousin that lives next 
door to me and internet friend in China, it will more likely be that I will talk to the person in China 
than my own flesh and blood. However, my sources see differently. In the article "Four E-Mails" 
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by Alden Solovy, he says, "One day last month I sent e-mails to four friends. I hadn't heard from 
them in a long. It was a casual act. I had no grand intent, just the joy of trying to stay connected to 
people I like and respect" (32). McGuire, the author of "Staying Connected" says, "Communication 
is necessary and important if any relationship is to be healthy and strong" (McGuire, par. 4). When 
it comes to a statement like this, I completely agree, because families and friends need to 
communicate, but it's the way how we communicate is what I don't quite agree with. For example, 
McGuire says, "When phone calls get too costly, e-mail is a great way to communicate" (internet). 
Once again I agree that e-mails are a great way to communicate, but if the person on the other end 
of the computer has gone through a lot of problems, there is no way the one that sent the e-mail can 
get the full effect of what the person is feeling, compared to being there with the other person. 

How do all of these advances bring people closer? This question is simply to express my 
thought that if one is not interacting with another person, whether it is a friend or family member, 
then how can one really get close. At the same time if someone feels more comfortable with having 
an online friendship or relationship, then by all means go ahead, because then in that case achieving 
a closer relationship is possible. According to Trumfio, he says, ..E-mail removes many of the 
pressures of face-to-face communication, which encourages senders to be more open" (38) . Chayko 
says, "Connecting with people across distances and even across time is a rather ordinary part of the 
human experience. A social environment saturated with technology virtually ensures that ... 
extensive knowledge of a whole host of people ... not part of any face-to-face social circle of ours
.. . and friends" (2). According to Bhide's past experiences, she says, "I don't know them - not in 
the traditional sense. If I saw them in person, I wouldn't recognize them. But I'd know their words 
anywhere" (240). To me this sounds like a genuine connection, but how well does she really know 
them? Bhide also says, 'We've become friends through online discussion boards - virtual 
communities such as AOL and other sites - where people with common interests post and reply to 
messages" (240). To me this is living in a fantasy. How can people say they found a friend online 
and never interacted with the person to observe they react in certain situations? The thing that some 
people are forgetting is the true meaning of a friend. A friend is someone that not only shares 
common interests but also is one whom is there for you no matter what action has been taken. 
Some people use the term 'friend' too lightly, and that is why so many enemies are created. 

Families and friends are vital in this world, but if using the means of online connection then 
how true is the rela~onship? According to Solovy, apparently he thinks differently. He says, "I'm at 
a loss to explain four casual e-mails returned four moments of human change. I'm left with a 
nagging feeling ... Maybe it's the strong connection to what we do and who we are" (32). Don't get 
me twisted and think I don't think it's not possible to try and to get to know someone over the 
internet, because then my point has completely gone through window. I just don't think it's possible 
to get closer to someone by just merely e-mail, because there is no interaction and, therefore, no true 
emotions being visualized. However, my sources think the exact opposite. For example, Solovy 
says, "But mostly I'm left with the feeling that listening-no, the willingness to listen-is as at the core 
of everything that really matters" (32). From my personal experience, I honestly don't think that the 
internet, e-mails, or instant messaging brings friends and families closer together. The simple reason 
is that people can say anything online. Like I said, there is no true emotion being visualized. I 
believe that when online with someone, he or she can do whatever he or she wants and give a 
response whenever he or she feels like it. The truth of the matter is that when these people finally 
come face to face, it's a different situation, because what happened online is completely different to 
what will happen when one is face-to-face with the other person. At this time emotions and actions 
will surface. For talking online one is able to put on a mask for as long as he she wants, but when 
physical interaction begins, it will be hard to keep up with the person that was talking online. 

Face-to-face interaction or online connection, which is better? According to Chayko, she 
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says, "Even face-to-face interaction is by no means guaranteed that a true social connection wiU 
emerge when two people spend time together" (3). Once again I completely disagree, because to me 
almost everyone has that sixth sense when it comes to meeting people. To me it is not that hard to 
get that connection to know whether or not this is someone that one can be friends with. I am not 
always saying that one would always be right about his or her sense, but the majority of the time he 
or she could be right. As for me, in my short life time, I have been right most of the time about the 
friends I have kept. I have tired online connection and I am able to report that it doesn't work. 
Trumfio thinks differently she says, "And since the face-to-face contact is eliminated, and there is no 
reminder of the sender's audience, the sender can easily forget the protocol appropriate for that 
audience" (38). This is the exact reason why I say online connection is not all what is cracked up to 
be. As I said previously, it is so easy for one to say whatever he or she wants online, because there is 
nothing being seen. As for face-to-face interaction, one is able to see the awkwardness in a one's 
actions, when asked to respond to something he or she doesn't completely agree with and tries to 
lie. 

To reiterate a little, I'll say that face-to-face interaction is the best way to go. However, 
Bhide thinks differently she say, "There's a real tragedy and sadness in the world, but another side of 
humanity loves and cares, and it's thriving. I've found it in my e-village" (240). As one can see from 
this quote that clearly she thinks she has found true friendship or should I call it her 'e-village'. On 
the other hand, Chayko almost shares my point when she says, "We are constantly exchanging 
information as we share certain ways of presenting ourselves, including our postures, ... ways of 
speaking and behaving, and notes on aU our 'favorite things'. We display aspects of ourselves and 
try to detect aspects of others, ... we do not yet have individualized information" (53). When there 
is face-to-face interaction, there is a much better sense of how someone is by the way he or she 
responds to certain situations. 

Overall, my point of face-to-face interaction is sometimes better when it comes to getting 
closer to someone and rekindling old flames between two people. Online connection has its pitfalls. 
Like I said, there is no emotion that is visible compared to physical interaction. However, I can see 
the point of maybe how online connection can bring friends and families closer together, but I still 
don't agree for the simple reason that I believe true connection comes from physical presence. 
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Analy.ri.r OfAnchor E.r.ray 6: Electronic Mail In.rtant Me.r.raging~ the Internet 

This is a short opinion piece-online communication isn't meaningful communication-stretched to five 
and a half pages. Instead of developing the idea, these pages repeat it endlessly, along with various 
sections of "this author says this, but I disagree" sprinkled throughout, followed by more repetitions of 
the original opinion. Thus, the essay isn't an argument, nor is it research in any meaningful way. 
Sentence skills are problematic. 

Coherence: The first paragraph's organization obscures the thesis-surely there is more than this simple 
opinion? Moving to the next paragraph, however, this opinion becomes a mantra, obviously the 
student's focus. Unfortunately, simply as a statement of opinion, it's never developed, setting the stage 
for a dreary read. Furthermore, both the introduction and the conclusion offer contradictions, as the 
writer says on the one hand that she can see how people connect online but on the other that she 
doesn't believe it. Sentences are marred by mixed constructions, run-ons, awkward phrasing, missing 
transitions, poor economy and punctuation errors . Diction suffers from cliches and the constant 
repetition of the poorly chosen "according to my sources." (This seems to be an ESL student, but plenty 
of our students who,are native speakers suffer similar and even worse problems.) . 

Research/Argument: The student shows little command of argument, either classical or 
problem/ solution (in the assignment's terms). Likewise, the research is little more than a series of 
quotations from people who like to stay connected via the Internet. Instead of analysis, refutation and 
counterargument, the student asserts that she does not see how true connection can happen online-then 
we're off to the next quotation to repeat the pattern. This leads to no conclusion, since there was never 
anywhere to go. Poor sentence skills add an additional layer of difficulty. 

What saved it from being a 1 ?: The paper does have a consistent controlling purpose, and the student 
includes several sources, all appropriate for her topic and documented carefully. She also clearly works 
to connect those sources to her controlling purpose, if awkwardly so. Sentence skills, phrasing and 
mechanics need a lot of work, but they do not really obscure meaning; the biggest disruption for readers 
is the long, repetitive trek through the text. 
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Concluding Remarks 

Certainly our students face a number of writing and reasoning challenges as they enter Cortland, and 
their composition instructors face a sometimes daunting task in bringing these students up to accepted 
college level standards, especially since many of their struggles may spring from deficiencies in reading 
habits and abilities. Still, we should take the average score falling midway between "meeting" and 
"approaching" as a concern, since clearly we would rather see the average student meet expectations. 
Some problems are pervasive enough to present themselves clearly-our students rely on summarizing 
sources rather than analysis and original thinking, for example, and we should continue to engage in a 
quest to help them overcome this and similar limitations. Other problems may be more difficult to 
identify, but until we can consistently see our students meet expectations, we must recognize that we 
have more work to do. 

What follow are some more specific remarks about several widespread, representative problems in 
student writing, problems that plague both the stronger and the weaker essays in this sample. (Many 
were identified in the previous round of GEAR assessment as well.) Not all instructors will voice or 
emphasize the same critiques, nor propose the same remedies. These are matters for ongoing 
discussion. 

For instance, the GEAR Committee, as suggested above, did not unanimously endorse either of the two 
top-scoring anchor essays. While both essays exhibit strengths and weaknesses, some committee 
members preferred the relatively lively language and persona of the cell phone essay, finding the 
sweatshops essay somewhat stilted or plodding by comparison. Others expressed reserve about the 
conversational, even slangy tone and diction of the former, favoring instead the more conventionally 
"academic" approach and more genuine attempt at synthesizing meatier research of the latter (whatever 
its weaknesses otherwise). It would be wrong to dismiss this split as a clash of subjectit e, individual 
tastes. Students might be excused for believing, wishfully, that they'll earn good grades if their instructor 
happens to "like their style of writing" and poorer grades if not. Faculty members, hO\yever, have no 
such excuse: the difference between excellence on the one hand and mediocrity on the lother is obvious. 
Still, this mild disagreement in the committee reflects legitimate differences in pedagogical approaches, 
and genuine shifts in the sense of what kinds of discourse are coming to be seen as acceptable or 
desirable in academic writing. Those GEAR Committee members who have judged any campus-wide 
writing competitions, for instance, recognize that while the sweatshops essay might have earned respect 
(and in fact scored very slightly higher in the GEAR sample than its rival), the cell phone essay would 
more likely win the prize. 

As for other recurrent issues with student writing, it is difficult to untangle their various possible 
sources: 

1) what we teach or fail to teach in CPN 

2) those messages (or lack thereof) about writing in other departments 


that might reinforce or undermine our teachings 

3) the lingering effects of poor or imperfect preparation or writing 


instruction in high school 

4) the obstructive influences of student and youth culture in a 


media-saturated world. 
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Take, for example, the struggles with transitions-whether artificial or simply absent-exhibited by the 
anchor papers. The lack of meaningful transitions can occur when a series of summaries of source 
material, one source at a time, drives the discussion, rather than a fully synthesized sense of the student's 
argumentative purpose; no wonder, then, that transitions must be forcibly engineered by repeating the 
same sentence at the end of one paragraph and the beginning of the next. This quirk is not ubiquitous, 
but not unheard-of either. It probably originated in middle or high school, on the advice of well
meaning but misguided teachers. Students are unlikely to learn that device from their CPN instructors, 
since it's never seen in professional, published writing. Other student habits, such as the 
uncontextualized quotation dropped in between sentences rather than integrated into the flow of the 
student's prose seem stubbornly to withstand all efforts on any teacher's part. 

Still other practices read like high school hangovers, but unfortunately might be abetted by students' 
writing experiences at Cortland. The steroids essay, for instance, dutifully follows the classic "five
paragraph essay" format: the sweeping generalization as a formulaic opening, the artificial or even 
arbitrary transitions, the concluding paragraph that provides not closure but a mirror-image repetition of 
the opening paragraph. This is not "academic writing" but "writing for teachers" in the worst sense. 
Even the stronger essays among this anchor selection exhibit symptoms of this wooden approach to 
form: the forced transitions, the repetitive organization, the discussion impelled by seemingly 
interchangeable summaries of discrete, under-synthesized sources. At some level, students seem to 
think that mere regurgitation of source material is what's expected of them, whatever instructors, 
assignments, or rubrics might urge to the contrary. Regrettably, some instructors or departments might 
still accept and even encourage the five-paragraph essay and its avatars. Remedies might include 
consciously soliciting such formulaic responses in early essays, the better to transcend them by showing 
how they cripple both thought and style. 

Beyond these tics of writing, are the apparent intellectual shortcomings of these essays causes or 
symptoms? Do our students fail to respond in original ways because mechanical writing habits hold 
them back, or do they resort to such devices because they cannot yet grasp the materials and purposes 
we present to them? Do we fail to teach them to think critically and to synthesize more independently, 
or are they yet unable to absorb that teaching? The general culture, and especially youth culture, often 
has failed them in this regard: the dislike of controversy, the distaste for reading, the reflexively 
relativistic attitude, the reverence for the so-called "open mind," tend to weaken the faculty of 
argumentation. Hence the five-paragraph essay; hence the solemn assertions that "some say" x while 
"others say" not x, without really engaging the argument; hence the dutiful but dull rehearsals of source 
material. The habit of skeptically examining one's own assumptions finds scant support in the society at 
large. (perhaps this self-criticism is the most attractive aspect of the cell phone essay above.) Similarly, 
nearly all of these papers cry out for a sharper, more critical attitude toward the definition ofcrucial terms: 
what do "illegal" and "abuse" mean in the debate over steroids? What precisely does the student mean 
by "government" in cyberspace? One person's "exploitation" is another's good job. Surely most of the 
contention over Title IX turns on how "equality" is to be understood. What these writers have yet to 
grasp is the extent to which disagreement over key definitions-a fundamental clash of underlying 
assumptions-is often a major reason for any controversy to arise in the first place. Moreover, for the 
current generation, "research" is coming increasingly to mean something like "Googling" (as in the 
steroids essay above; even the much stronger cell phone essay relies on some sources of dubious weight, 
namely student testimonials gleaned from Internet-accessed college newspapers) . Nowadays, not 
college but elementary school is the place where the young are taught about evaluating critically the 
provenance and content of Internet material. Perhaps what they learn in college about research should 
focus more exclusively on what they don't already know how to do when they arrive. One localized 
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remedy might be, as some instructors do, simply to forbid any websites lacking a named, reputable 
author or lacking a ".org" or ".gov" domain name. 

The most vexed question of all entails the quality of synthesis in student writing (as opposed to the string 
of discrete summaries of single sources, one per paragraph, mentioned so often in the above critiques). 
The higher-scoring essays display these tendencies at least as clearly as do the weaker ones. The Title IX 
essay, for instance, shows promise and earns affection for its pluck. Nevertheless, its overall purpose 
remains uncertain at best, as sketched earlier: is the paper arguing that female athletes deserve respect 
(but who would deny this?), or is it defending Title IX against the charge that its implementation has 
harmed men's sports in a reverse-discriminatory fashion? The reader cannot quite decide because the 
zvriter has not, and it seems unlikely that she even perceives the disconnect. "Interested in" her issue 
through personal experience (presumably), fired by understandable indignation, the student goes off to 
read "five to seven sources" on her topic: "women and sports." One imagines the vague terms typed 
into a database or search engine; the titles of the first three entries in the Works Cited are dead 
giveaways. In any case, books are scarcely touched-little wonder that these sources are never 
meaningfully cited in the paper. Having browsed such sources, having "done the research," a student 
then proceeds to construct a paper around those sources, whether those sources have any real points of 
contact or not. If she has read something, then into the paper it goes, no matter how large a shoehorn 
is required, without regard for the integrity of a whole, synthesized purpose-her task, as she sees it, is 
merely to get "enough stuff' for her paper. Some version of such a process seems to underlie the two 
weakest essays (steroids and electronic communication), and even to haunt the steps of the much more 
promising sweatshops essay. 

Perhaps a single semester devoted to research, synthesis, and argument is simply not enough to build the 
desired proficiency in these skills, particularly if little writing designed to practice them seems to be 
assigned during the sophomore year. It may be time to rethink and revise CPN 100: to de-emphasize 
simple summary-and-response papers or personal narratives-which students already have been writing 
for years in any case-in favor of more rigorous multiple-source syntheses and more explicit instruction 
in research and argumentation. The results of this latest round of GEAR assessment indicate a need for 
early and determined intervention if we hope to help our students meet or exceed our expectations. 
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Appendix A: SUNY Writing-Discipline Rubrics 

In summary, to quote from the ecce Position Statement on Writing Assessment: 

Assessments of written literacy should be designed and evaluated by well-informed current or future 
teachers of the students being assessed, for purposes clearly understood by all the participants; should 
elicit from shldent writers a variety of pieces, preferably over a period of time; should encourage and 
reinforce good teaching practices; and should be solidly grounded in the latest research on language 
learning. 

Ba.sic Communication Outcome.s 

• 	Studenu will demon.strate their ahilitie.s to produce coherent texU within 

common college levelform.s 


Exceeding: 

Writer presents an easily identifiable, focused, original, and thought provoking controlling purpose or 
thesis. The paper moves coherently, logically, and even creatively from an engaging introduction to a 
well-demonstrated conclusion. Paragraphs fit within this struchlre coherently and present pertinent 
examples and evidence to support central and subsidiary ideas . Sentence structure displays 
sophistication and variety; transitions add to the logical development of the topic. The essay exhibits a 
solid command of word variety and a tone and diction appropriate for the subject and its implied 
audience. Mechanics (grammar, punctuation, spelling and documentation, if needed) are nearly flawless. 

Meeting: 

Writer presents an identifiable and focused controlling purpose or thesis. The paper moves coherently 
and logically from a satisfying introduction to a solid conclusion. Paragraphs fit within this structure 
and present examples and evidence to support the ideas presented. For the most part, sentences are 
well constructed and transitions are sound-though the sequence of ideas may occasionally be awkward. 
The essay exhibits some degree of control over the tone and diction appropriate for the subject and its 
implied audience. Mechanics (grammar, punctuation, spelling and documentation, if needed) are mostly 
accurate and paragraph transitions are sound, but the sequence of ideas may occasionally be awkward. 

Approaching: 

Writer presents a wandering, vague, or unfocused controlling purpose or thesis. The paper moves 
awkwardly from a weak introduction to a conclusion that does not adequately represent the body of the 
paper. Basic paragraphing exists, but often fails to support or even recognize a central idea, and the use 
of evidence and examples is inadequate. Sentence and paragraph transitions are often unclear, awkward, 
indirect, and/or illogical. Tone and diction are often inconsistent and/or inappropriate for the subject 
and its implied audience. Mechanics (grammar, punchlation, spelling and documentation, if needed) are 
not well executed and may, at times, obscure meaning. 
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Not Meeting: 

Writer fails to present a controlling purpose or thesis; consequently it is difficult to identify exactly what 
the thesis is. The essay moves from an unsatisfactory introductory paragraph to an ending that does not 
serve as a conclusion, thus conveying the sense that much of what has been presented is unresolved. 
Sentence structure is often awkward and transitions are ineffectual and/or abrupt or simply missing. 
Diction, tone, and word choice are not appropriate for the subject or for the implied audience. 
Mechanics (grammar, punctuation, spelling and documentation, if needed) disrupt reading and often 
obscure meaning. 

• Students will demon.rtrate the ability to revi.re and improve .ruch texts. 

Exceeding: 

Writer demonstrates clear evidence of an ability to revise by altering content and approach, by 
reorganizing material, or by clarifying and strengthening the coherence of ideas. Alterations may include 
the addition of new material, the deletion of unhelpful material, the substitution of more relevant 
material for less relevant material, the strengthening of transitions, introductions, and conclusions, and 
the rewriting of individual sentences. The mechanics (grammar, punctuation, spelling and 
documentation, if needed) of the final revision are nearly flawless. 

Meeting: 

Writer demonstrates the ability to revise by refining the content, sharpening the focus, and improving 
structure, clarity, and coherence. Refining content may include clearer presentation of evidence, shifting 
of emphasis to foreground the most relevant material, providing improved transitions that keep the 
focus evident, and reworking the introduction or conclusion as well as rewriting individual sentences. 
The mechanics (grammar, punctuation, spelling and documentation, if needed) are mostly accurate and 
rarely impede meaning. 

Approaching: 

Writer demonstrates a lack of ability to revise in any substantial way. Whatever revision has been done 
has not been sufficient to improve the content, focus, structure, clarity, and coherence of an earlier 
draft. Such revision may very well be limited to sections of the essay and demonstrate a lack of 
awareness of how even small changes can affect the entire paper. Mechanics (grammar, punctuation, 
spelling and documentation, if needed) have either not improved significantly or appear to be the only 
focus of the revision. 

Not Meeting: 

Writer demonstrates a lack of ability to revise at the level of content or structure. Either changes do not 
improve these features or are focused almost solely on mechanics. 
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• Student.r will research a topic~ develop an argument~ and organize 
supporting details. 

Exceeding: 

Writer indicates/presents a clearly evident, original, and sophisticated controlling purpose, responding 
creatively to the assignment prompt with evidence drawn from carefully selected sources, documented 
in accepted style. Conclusions are based on thoughtful integration of the students' own thinking and 
careful analysis of the outside sources. Mechanics (grammar, punctuation, and spelling) are nearly 
flawless. 

Meeting: 

Writer indicates/presents a clear controlling purpose, responding intelligently to the assignment prompt 
with evidence drawn from appropriately selected sources, documented in accepted style. Conclusions 
demonstrate the writer's conscious attempts to integrate his or her own thinking with an analysis of 
outside sources. Mechanics (grammar, punctuation, and spelling) are mostly accurate and rarely impede 
meamng. 

Approaching: 

Writer indicates/presents either a shifting or unclearly articulated purpose, perhaps failing to focus on 
the assignment prompt. Outside sources may be inappropriate to the topic, or information from sources 
may be presented without careful analysis, and it may be inadequately documented. The conclusions 
may demonstrate little evidence of the students' own thinking, presenting mainly a summary of the 
sources. Mechanics (grammar, punctuation, and spelling) are not well executed and may, at times, 
obscure meaning. 

Not Meeting: 

Writer indicates/presents little sense of a controlling purpose, failing to respond to the assignment 
prompt. There may be inadequate reference to outside sources, selected sources may show little 
apparent connection to the assignment, or paraphrases may be unclear, quoted material may seem not to 
relate to the topic, and/or there may be significant problems with documentation. The paper may 
consist largely of quotations and paraphrases from sources with few connections between and among 
them. The conclusions may demonstrate no evidence of the students' own responses to the outside 
sources and may merely restate some of the ideas presented. Mechanics (grammar, punctuation, and 
spelling) disrupt reading and often obscure meaning. 
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Appendix B: Scores for the Evaluated Essays 
Table 1: 

A li .c D E .E G H 
ID# CRN Coherence 1 Coherence 2 Argument 1 Argument 2 Revision 1 Revision 2 

118064 20295 3 3 2 3 2 1 
211876 20279 4 3 2 3 3 3 
276365 20261 2 2 1 2 2 2 
278620 22155 3 2 2 2 2 
307036 20287 2 3 2 3 1 
308530 20313 2 3 2 2 1 1 
308926 20267 2 3 2 3 3 
310400 24059 2 3 2 2 2 
310481 23577 2 2 2 2 1 2 

315091 20279 3 3 3 3 2 3 
315412 20304 3 3 4 3 3 2 
317902 20314 2 2 2 2 1 
318389 20267 3 3 3 3 2 
326061 20266 3 4 3 3 2 3 
332501 20344 3 2 3 3 1 
332948 22147 2 2 3 2 2 2 
333645 20277 3 3 3 3 3 3 
335049 20283 3 3 3 3 2 1 
338274 20351 3 2 2 3 3 3 
338562 20313 2 3 2 3 2 3 
339721 20300 3 2 3 3 3 2 
339882 22153 3 3 2 3 3 3 
339888 20279 3 2 3 2 2 2 
34111220271 3 3 2 2 3 2 
341187 20260 2 2 2 2 2 2 
341277 24084 2 3 2 2 1 2 
342624 20260 2 3 2 2 2 
343264 24059 3 2 3 2 3 2 
343649 20351 2 3 2 2 2 2 
346016 20304 2 2 2 3 2 2 
347433 20264 3 3 2 2 3 2 
347473 20301 3 3 2 3 1 
348095 20261 2 2 2 3 
348105 20271 2 2 2 2 2 2 
348609 20289 3 2 2 2 2 2 
348696 20279 3 2 2 2 3 3 
348770 22148 3 3 3 3 3 3 
348872 20275 2 3 3 2 3 3 
348874 20259 3 2 3 2 2 2 
349456 22155 3 3 2 3 3 3 
349821 22789 2 3 2 2 2 2 
350011 24084 3 2 2 2 2 2 
350357 20283 3 3 2 2 3 3 
351197 20307 2 2 2 1 2 
351837 22789 3 2 3 3 3 2 
352124 24085 2 2 2 3 3 3 
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352155 20267 3 2 2 2 3 3 
352213 20287 3 3 3 3 3 3 
352217 20288 3 2 3 3 3 3 
352226 22148 2 3 2 3 2 2 
352344 24084 4 4 4 3 3 2 
352351 20274 3 3 2 2 3 3 
352572 20289 2 2 2 2 3 2 
353282 20313 2 2 1 2 1 1 
353875 24085 4 3 3 3 3 3 
353879 20268 2 2 2 2 1 
353935 23577 3 2 3 3 2 2 
353951 20271 3 3 4 3 3 3 
353964 20314 2 2 2 2 3 2 
353989 20260 3 3 2 2 1 
354147 20304 3 4 3 4 3 3 
354190 20272 4 4 3 3 3 3 
354192 20344 2 2 2 3 3 3 
354660 20302 2 2 2 2 2 3 
354821 20270 2 2 2 2 3 2 
355056 20302 3 2 2 2 1 
355888 22147 2 2 2 2 
356322 24084 3 3 3 2 1 2 
356489 20307 3 3 2 3 3 3 
357322 20344 2 3 2 3 3 3 
357358 20314 2 2 2 2 2 
357522 23577 2 2 2 3 2 2 
357575 20314 2 2 3 2 1 
357586 20259 2 2 2 2 1 
357631 20283 3 2 3 3 3 2 
357638 23578 3 3 2 3 2 3 
357736 20275 3 2 2 2 3 3 
358429 20301 3 4 3 4 3 4 
358670 20281 3 3 2 3 1 
358726 20254 2 2 2 2 2 2 
358840 20270 3 2 2 3 3 3 
358864 20300 2 3 2 3 1 
358897 20284 3 2 2 2 3 2 
358933 20261 4 3 4 3 3 3 
358946 20289 3 3 2 3 2 2 
359015 20269 2 2 3 3 2 
359045 20300 2 3 2 3 2 2 
359301 20284 2 3 2 3 2 3 
359322 20268 3 4 3 4 2 3 
359458 20304 2 1 2 1 3 1 
359603 20283 2 2 2 2 3 3 
359623 20277 2 2 2 3 3 3 
359720 20266 3 3 3 2 3 3 
359760 20280 3 3 2 2 2 2 
359838 22789 2 2 2 2 
360106 20300 2 3 2 2 2 
360219 20263 3 3 3 2 2 3 
360303 20266 2 3 2 3 2 2 
360323 20270 2 2 2 3 2 2 
360390 20264 3 3 2 3 2 2 
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361623 20277 3 2 3 2 3 2 
361637 20285 4 3 3 2 4 3 
361871 20261 3 3 2 3 1 1 
361887 20283 3 3 2 3 3 3 
361910 20266 3 2 3 2 2 2 
362050 20269 2 3 2 1 1 
362062 20269 2 2 2 1 2 2 
362626 20271 4 3 4 3 4 3 
362786 20274 2 2 1 2 
363384 22155 2 2 2 3 2 2 
363473 20270 3 2 3 2 3 3 
363567 20313 3 2 2 3 3 2 
363577 20313 1 2 1 2 
363709 20259 3 3 3 3 1 
363721 20264 2 3 2 2 2 3 
364532 20259 3 3 2 3 1 2 
364912 22148 3 3 3 3 2 2 
365018 23578 3 2 2 3 3 3 
365248 22789 2 2 2 2 
365315 20314 2 2 2 2 
365337 20351 2 2 2 2 
365550 20269 2 3 2 3 2 2 
365680 24059 3 4 3 4 3 2 
365735 20275 4 3 4 4 3 4 
365802 20274 2 3 2 3 
365806 20288 3 2 2 2 
365898 22148 2 3 2 2 2 1 
366020 24085 1 2 2 2 2 2 
366069 20284 3 3 3 3 2 2 
366080 23578 3 3 3 2 2 2 
366145 22789 3 2 3 2 3 
366146 23578 3 2 2 3 3 2 
366901 20277 2 3 2 2 1 
366921 23578 2 2 1 3 2 
366925 20300 3 3 2 2 3 3 
367132 20280 4 3 4 3 4 3 

367378 ???? 3 3 4 3 3 3 
367764 20280 2 2 3 2 2 2 
367805 20281 3 3 3 2 
367934 23577 2 2 2 2 1 
368041 22148 2 3 2 2 1 1 
368176 20351 2 3 2 3 3 3 
368585 20277 3 2 2 3 2 2 
368743 20307 2 2 2 3 2 3 
368744 20277 2 2 1 2 2 3 
368855 20307 3 3 3 2 2 1 
369656 20275 2 3 3 2 3 3 
369776 20351 2 3 2 2 2 3 
369859 20285 2 3 3 2 3 2 
370475 20268 3 3 3 2 2 
370588 20275 3 3 2 2 2 
370753 24085 3 3 3 3 3 2 
370992 20301 3 3 3 3 3 2 
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371062 20285 3 3 2 2 1 

373266 20259 2 2 2 2 1 

375013 20272 3 2 3 2 2 2 

377399 20280 3 3 3 3 3 3 

377419 20260 1 2 2 2 2 3 

383880 20263 2 2 2 3 1 2 

388979 20267 2 3 2 3 3 3 

396504 20275 3 3 2 3 

399281 20270 2 2 2 3 1 1 

399823 20267 3 2 2 2 3 2 

400281 20302 3 3 3 2 2 2 

403016 20263 2 3 2 3 3 2 


2.575757576 2.563636364 2.357575758 2.454545455 2.175757576 2.072727273 

28 disputed folders (each read three times) 
Stu. C# Essay # COH 1 COH2 COH 3 ARG 1 ARG 2 ARG 3 REV 1 REV 2 REV 3 
296749 1 2 3 3 2 3 2 1 3 2 
311231 2 3 2 3 2 2 2 3 
338884 3 2 3 2 1 3 2 2 2 
341117 4 4 2 3 3 3 2 2 2 1 
345392 5 3 3 3 1 3 3 3 3 2 
347612 6 3 4 2 3 3 3 3 1 3 
351471 7 2 3 3 2 2 2 3 1 
356086 8 2 3 3 3 2 2 4 3 
356396 9 3 2 2 4 2 2 3 2 2 
358429 10 3 4 4 3 4 3 2 4 3 
359015 11 2 2 2 3 1 3 3 2 2 
359227 12 2 2 2 3 1 2 1 
359305 13 3 2 1 2 1 1 3 1 
359362 14 4 3 3 2 3 3 2 3 
359458 15 2 2 2 2 3 
359819 16 3 1 2 2 1 1 2 
369651 17 4 2 2 4 2 2 3 3 
386649 18 3 3 2 3 2 3 3 1 
359759 19 2 2 2 2 2 2 1 3 2 
360110 20 3 4 3 3 4 3 2 4 2 
362779 21 2 3 2 1 3 2 2 2 2 
363667 22 2 3 1 2 4 1 3 3 2 
364544 23 3 2 3 2 1 3 
365795 24 3 2 1 2 2 1 2 1 
366145 25 2 3 3 2 3 3 1 3 3 
406715 26 3 3 3 3 2 3 3 1 3 
367047 27 1 3 2 2 2 3 
336460 28 2 3 2 3 2 2 3 2 
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Appendix C: 6-point rubric for 2003 assessment 
Argumentative Re.rearch E.r.ray 

Drawing on multiple sources obtained through methodical research, the writer uses argumentation to 
persuade readers of his or her position. In developing this persuasive argumcnt, the writer 

acknowledges and responds effectively to opposing viewpoints. 

Quality 

Rhet orical 

6 
Responses at this 

level: 

The essay gives a d ear 

5 
Responses at this 

level: 

The essay gives a clear 

4 
Responses a t this 

level: 

The essay gives a clear 

3 
Responses a t this 

level: 

The essay indicates 

2 
Responses at this 

level: 

The writer's rhetorical 

1 
Responses at this 

level: 

The writer's purpose 
Purpose 

Attention to 

indication of the 
writer's rhetorical 

purpose. The writer 
presents an insightful, 
arguable thesis 
statement and 
develops a persuasive 
argument \Vith a wide 
range of compelling 
evidence that is 
carefully chosen and 
weighed. The 
evidence shows 
sophisticated 
understanding of the 
issues. The writer 
considers opposing 
arguments weU, 

anticipating counter-
arguments and 
refuting them 
thoroughly and 
tactfully. 
The writer illuminates 

indication of the 
writer's rhetoricaJ 
purpose. The writer 
presents an arguable 
thesis statement and 
develops a persuasive 
argu ment with 
compelling 
evidence . The 
evidence shows 
sophisticated 
understandi ng of the 
issues. The wri ter 
considers opposing 
arguments, 
anticipating and 
refuting co unter
arguments. 

T he wri ter illuminates 

indication of the 
writer's rhetorical 
purpose. The writer 
presents an arguable 
thesis statement and 
develops a persuasive 
argument with 
evidence. The 
evidence shows a 
solid unders tanding of 
the issues. The writer 
shows a good 
awareness of different 
viewpoints but does 
not anticipate some 

basic counter-
arguments. 

The writer presents a 

the writer's rhetorical 
purpose. The writ er 
presents an arguable 
thesis statement and 
develops a persua sive 
argument with 
evidence. The 
evidence shows an 
onderstanding of the 
issues. The essay is 
knowledgeable but 
too one-sided; it 
ignores opposing 
viewpo ints or fails to 
anticipate some basic 
counter-arguments. 

The writer presentS a 

pu rpose may be 
unclear. The writer 
presents a thesis 
statement but the 
argument and 
evidence are shaky at 
best. The evidence 
shows some 
understanding of the 
isslles but it is one-
sided. It ignores 
opposing viewpoints 
and fail s to anticipate 
oosic counter-

arguments. 

The writer presents 

is unclear. The essay 
shows little 
understanding of the 
issues Or argument. It 
reads more like a 
s traigh tforward 
report. 

The writer introduces 
Audience a significant subject 

for a clearly defined 
audience and provides 
pertinent, complete 
background 
information about the 
topic or controversy. 
The writer supplies 
sufftcient information 
about the sources, 
including authors and 
titles. It is easy to 
differentiate the 
writer's ideas from the 
information ta ken 
from the SOurces. 
The writer tailors 
diction and sentence 
Structure to the 
audience and purpose . 
Vocabulary is 
sophisticated, varied, 
and precise, and th e 
writer uses language 
with a notable sense 
of voice. The wtite r 
varies s tru cture and 
length of sentences to 

enhance meaning. 

a significant subject 
for a clearly defined 
audience and provides 
background 
information about the 
topic or controversy. 
The writer supplies 
information about the 
sources, including 
authors and titles. It 
is easy to differentiate 
the writer's ideas from 
the information taken 
from the Sources. 
The wri ter uses 
language that is fluent 
and o riginal, with 
evident awareness of 
audience and purpose. 
The writer varies 
structu re and lengrh 
of sentences to 

control rhythm and 
pacing. 

significant subject for 
a defined audience 
and provides 
background 
information about the 
topic or controversy. 
The writer supplies 
information about the 
sources, including 
authors and titles. It 
is easy to differentiate 
the writer's ideas from 
the information taken 
from the sources . 
The writer uses 
appropriate language, 
with some awareness 
of audience and 
purpose. The writer 
occasionaliy makes 
effective use of 
sentence structure or 
length. 

significant subject for 
an audience and 
provides some .• 

background 
information about the 
topic or controversy. 
The writer supplies 
some information 
about the sources, 
including authors and 
titles. It is usualiy casy 
to differentiate the 
writer's ideas from the 
information taken 
from the sources . 
The writer re lies on 
basic vocabulary, with 
lit tle awareness of 
audience or purpose. 
The writer exhibits 
some attempt to vary 
sentence Strucrure or 

length for effect bu t 
with uneven success. 

the su bject but fails to 
ptovide su ffIcient 
background 
information abollt the 
topic or controversy. 
The writer supplies 
information about 
some of the sources, 
but nOt ali of them. It 
is sometimes diffIcult 
to differentiate the 
w riter's ideas from the 
information taken 
from the sources . 
Vocabulary is 
somewhat dull. There 
may be unnecessary 
repetition or words 
may be used 
incorrectly. The 
language may 
imprecise or 
unsuitable for the 
audience and purpose. 
The essay reveals little 
awareness of how to 

use sentences to 
achieve an effect. 

the su bject but fail s to 
ptovide backgrou nd 
information a bou t the 
topic or con troversy 
and gives very little 
information about the 
sou rCeS. It is di fflCult 
to differenti ate the 
writer's ideas from the 
information taken 
from the sources. 
The writer misuses 
basic vocabu lary and 
shows very little 
awareness of audience 
or purpose . T he essay 
reveals a1mos t no 
awareness of how to 

use sent ences to 
achieve an 
effect. 
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The writer effectively The writer uses SOurce The writer uses some The writer uses hardly The writer fails to use 
Th, T'0"'''"'"Use of 

Resources 
uses source material, 
weaving essential fact s 
and source elements 
into the argument 
artfully. Both 
guotation and 
paraphrase are used 
smoothly and 
correctly, and the 
essay includes 
correctly- formatted 
in-text parenthetical 
citation where needed 
and a complete Works 
Cited page. 

material effectively, 
weavin essential facts 
and sou ce elements 
into th e argument. 
Both g~otati on and 

paraPhrre are used. 
The ess y includes 
correctl ,-fonnatted 

in-text 1arenthetical 
citationJ,here needed 
and a c mplete Works 
Cited p ge. 

material fairly 
effective ly, weaving 
essential facts and 
source element s into 
the argument . BOtll 
guotation and 
paraphrase are used, 
but not always 
integrated into the 
essay as smoothl y as 
they should be. The 
essay includes 
co rrectly-formatted 
in-text parenthetical 
citation where needed 
and a Works Cited 
page. There may be 
minor flaws jn citation 

form. 

paraphrases and 
guotations from the 
sources but with little 
attention to detail. 
The essay may depend 
toO much on long 
guotations. The essay 
includes correctly-
formatted in-text 
parenthetical citation 
where needed and a 
Works Cited page. 
There may be flaws in 
citation form, and/or 
Works Cited page may 
be incomplete o r 
improperly fotmatted . 

any solid material textual material 
form the sources, no r I 
does he or she use it 
very weU. The essay 
may lack parenthetical 
citations . The Work s 

ICited page is not 
formatted correctly. 

I 

I 

I 
The essay has an The ess y has an The essay has an The essay has a tllesi s, The essay has a weak The es say shows no I 

and 
Structure 

identifiable thesis, identifiable thesis, identifia ble thesis, organi za cion, thesis, poor identifiable fo rm or 
O rganization logical organization, logical organization, transitions, and organization, few focu s. 
of Essay 

logical j rganization, 
transiti ns between transition between transitions between closure. The writer transitions, and weak 

establishes but fails to 
maintain an 
appropriate fOCll S. 
The essay exhibits 
rudimentary structure 
but ma), include some 
inconsistencies or 
irrelevancies. 

The writer exhibits 
emerging control of 
standard usage, 
pUQctuation, spelling, 
and manuscript 
design, exhibiting 
occasional errors that 
hinder 
comprehension. 

The writer has shown 
initiative beyond the 
markings on the £irst 
draft to improve three 
of the following: the 
essay's argument, 
organization, use of 
evidence , sty le, 
wording, grammar, 

paragraphs, and 
effective closure. The 
writer main[ains the 
focus established by 
the thesis . The essay 
exhibits a logical and 
coherent strucrure 
through skillful use of 
appropriate devices 
and transitions. 

Conven tions The writer 
demonstrates control 
of the conventions of 
standard usage, 
punctuation, spelling, 
and manusc ript design 
with essentially no 
errors, not even with 

sophisticated sy ntax 
and language. 

The writer has 
completely rethought 

Revisions and improved where 
needed the essay's 
argument, 
organization, and use 
of ev idence, as weU as 
improved style, 
wording, grammar, 
and mechanics. 

hs, and 
effecti" 
paragra 

closure. The 
w riter r aintai ns the 
focus e tablished by 
the the :s. The essay 
exhibits a logical 
seguenge of ideas 

throUg1 use of 
approp iate devices 
and tra sitions. 

The wrr 
demon trates control 
of the Cfnventions of 
standar usage, 
punctuation., spelling, 
and manuscript design 
exhibiting occasional 
errors o nly when 
using sophis ticated 
syntax and language. 

The writer has shown 
new thinking and 
imptovement where 
needed o n five of the 
following: the essay's 
argu ment, 
organization, use of 
evidence, style, 
worcling, grammar, 
and mechanics. 

paragraphs, and 
closure. The writer 
maintains a clear and 
appropriate focus. 
The essay exhibits a 
logical seguence of 
ideas but may lack 
internal consistency. 

The writer exhibits 
partial control of 
standard usage, 
punctuation, spelling, 
and manuscript 
design, exhibiting 
occas ional errors that 
do not hinder 
com prehension. 

The writer has shown 
initiative beyond the 
markings on the flfSt 
draft to improve four 
of the following: the 
essay's argument) 
organi zatio n, use of 
evidence, sryle, 
wordjng, grammar, 
and mechanics. 

closure. It lacks an 
approp riate focus but 
sugges ts some 
organization, or it 
sugges ts a focus but 
lacks organization. 

The writer 
demonstrates a lack of 
control of standard 
usage, punctuation, 
spelling, and 
manuscript design., 
exhibiting freguent 
errors that make 
comprehension 
difficult. 

The wri te r has flXed 
problems in worcling, 
grammar, and 
mechanics . 

I 

I 

I 
IControl o f standard 

usage, punctuation, 
spelling, and 
manuscript des ign is 
minimal, making th e I 
assessment of 
conventions 
unreliable. The essay 
may be illegible or not Irecognizable as 
English. 
The writer had failed 
to fix problems in 
wording, grammar, I 
and mechanics 
between drafts. 

I 

and mechanics . 

Adapted from Kennedy, Mary Lynch, Noralyn Masselink, and Victoria Boynton, The Cortland Composition 
Handbook. A Guide for Students. Needham Heights, MA: Pearson, 2002; Grading Rubric, SUNY Geneseo 
http://intd105.geneseo.edu/ gradingrubric06.2002.doc.pdf and Scoring Rubric for University of the State o f New 
York Regents High School Examination. 

http:http://intd105.geneseo.edu
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Appendix D: Results without Essays read three times 
Figure 4: 

Coherence Category: Without Essays That Had Been Read Three Times 
(165 Essays Repre!lented from 2006) 

2003 Results 
2006 Results 

4.3 4.97 

.:o.....--____---"y 
4 

Standards (1;:"Not Meeting;" 2:::"Approaching ;U 3=uMeetmg;" 4="Exceedlng") 
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Figur<: 5: 

Argument I Research: Without Folders That Had Been Read Three 
Times 
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FIgure 6: 

Revision: Without Folders 64.9 70 
That Had Been Read Three 

Times 
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Appendix E: Results for 28 Disputed Essays 
Fip.ure 7: 

Oegree of 	Ag,.e..ment of Each Disputed 1E.w....V·. 
Five Score" in "Coherence" 

_ 17 
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:w 
21 
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.2f~ 
_ 27 
. 28 


Student 2nr! l nl 

C'f:! h i Readillg Re<ldmg Read ing ,\ n :r.lgc l inal 'ic{J re 


2 <)() "' -I ' ) 1 .'l :2 2 2 


2 .1 11 23 1 .3 1 1.7 2 


.3 3j888·~ 2 .2 2 ) 2 


4 ~4 1 11- 2 2 1.7 2 

, -') .14=)3')2 .) 3 2 .') 


6 ),P(,12 ') ') 2') 2 

, 
 .35 1rl 1 '\ 1.- " 
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17 (,<)(,51 3 I ) 2.1 2 


t u " ."H(,G--I') ') I 1 1.7 2 


1'J )',(r 59 ') 2 2 :2 

2(1 J(lII II (l 2 -I 2 2.7 .l 

21 )(,r:-\) 2 2 :2 :2 


22 'h.16G 7 1 :- 2 2.7 .l 


23 364 5+1 3 1.7 2 

_4 'Wi- l) 'i .2 1 1.' 
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') 1 
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Figure 8: 
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8 356086 2 4 3 3 3 

9 356396 3 2 2 2.3 3 

10 358429 2 4 3 3 3 

11 359015 3 2 2 2.3 2 

12 359227 1 1 

13 359305 3 1 1.7 2 

14 359362 2 3 2 2 

15 359458 3 2 2 

16 359819 1 2 13 1 

17 369651 3 1 3 2.3 2 

18 386649 3 1 1 1.7 2 

19 359759 3 2 2 2 

20 360110 2 4 2 2.7 3 

21 362779 2 2 2 2 2 

22 363667 3 3 2 2.7 3 

23 364544 3 1 1 1.7 2 

24 365795 2 1 13 
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Figme ~~ 

Degree of Agreement 0' Each DIsputed Essay's 

Five Scores In " RevisIon" 
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