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State University of New York College at Cortland 

Conceptual Framework for the Teacher Education Program 

 

Introduction and Background 
SUNY Cortland was originally established in 1863 as a Normal School, becoming a State 

Teachers College with four-year programs in 1941 and officially joining the SUNY system in 

1948. In 1961 Cortland became the SUNY College at Cortland, assuming a new role as a college 

of arts and sciences, with its liberal arts program introduced in 1963. SUNY Cortland graduates the 

largest number of teacher certification candidates in New York State and consistently ranks among the 

top fifteen institutions in the country in this respect, ahead of much larger institutions such as Texas 

A&M, Ohio State University and the Pennsylvania State University.  

 

At present the College is organized into a School of Education, a School of Professional Studies 

and a School of Arts and Sciences, with teacher education programs housed in all schools. The 

SUNY Cortland School of Education was established in 2003 in order to provide a structure to 

more adequately support and promote the College’s largest teacher preparation programs and to 

be more consistent with predominant models nationwide. All three schools house teacher 

education programs, reflecting the College’s viewpoint that the entire institution, including all 

faculty shares responsibility for preparing teacher candidates. Overall, SUNY Cortland has 56 

teacher education programs: these programs collectively make up the Teacher Education Unit. 

At this time, the Interim Dean of Professional Studies serves as the Interim Dean of the School of 

Education. A search is underway for a new Dean of Education. In 2009, the position of Assistant 

Provost for Teacher Education was created, and assigned institution-wide responsibility for 

coordinating all activities relevant to teacher certification and accreditation, including NCATE 

accreditation. The Provost and Vice President for Academic Affairs serves as the Unit Head for 

Teacher Education. 

 

In preparation for the initial NCATE accreditation, SUNY Cortland faculty, staff, and 

administrators developed a College-wide shared vision for teacher education: many of the ideas 

articulated during these discussions culminated in the original Conceptual Framework. During 

that time, teacher certification in New York State underwent sweeping change, with significant 

new mandates enacted by external agencies. These mandates continue to have an impact on our 

planning and deliberations. Teacher certification in New York State continues to undergo 

momentous changes. It is anticipated that SUNY Cortland will respond with planning and 

decision-making related to continuing mandates by external agencies 

 

In 1998, NYSED published Teaching to Higher Standards: New York’s Commitment, which 

called for a vital transformation of existing teacher education programs in New York State. The 

Commissioner of Education’s Regulation 52.21 included provisions stipulating that all teacher 

candidates should experience the following as part of their teacher education program: 

• 100 hours of field experience related to course work prior to student teaching; 

• A minimum of two college supervised practica of at least 20 days each; 

• Candidate experience across a range of developmental levels, with the opportunity to work in 

high-need schools; 
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• Addition of 6 credits of literacy education for all teacher candidates; 

• Instruction in safety education and child abuse reporting; and, 

• Instruction in school violence prevention. 

NYSED also specified that candidates must take the Content Specialty Test (CST), a third New 

York State Teacher Certification Examination (NYSTCE) for initial certification, in addition to 

the Liberal Arts and Science Test (LAST) and the Assessment of Teaching Skills - Written 

(ATS-W) examinations. 

 

The NYSED standards called for significant changes in teacher education programs, requiring: 

changes in certificate titles and areas, promotion of college/school partnerships, an 80% passing 

rate on the NYSTCE for all teacher education programs, and accreditation of all teacher 

education programs by an outside agency by December 2004.  

 

In addition, programs were required to demonstrate that the majority of course work in programs 

was taught by full-time faculty and that full-time faculty workload did not exceed 12 hours per 

semester for undergraduate instruction, 9 hours per semester for graduate instruction, or 21 hours 

per year for combined undergraduate and graduate instruction. 

 

SUNY Cortland faculty worked diligently to meet the new NYSED standards. During the 1999-

2000 academic year, 26 undergraduate teacher education programs were revised and submitted 

for NYSED re-registry. In 2000-2001, the same process was followed for 23 graduate programs. 

All programs were successfully reregistered, along with several new teacher education programs, 

totaling 50 at the present time 

 

In June 2001, the SUNY Board of Trustees adopted the SUNY Chancellor’s Action Agenda, A 

New Vision in Teacher Education, with which SUNY institutions having teacher education 

programs were expected to comply. The Action Agenda included provisions that candidates 

should be thoroughly grounded in the subjects they teach, that they complete no fewer than 100 

hours of clinical experience before student teaching, and that they complete two placements for a 

minimum of 75 days in classrooms and schools, with at least one placement in a high-needs 

school. 

 

The SUNY Chancellor’s Action Agenda also included standards for teacher education programs, 

including the following: 

 

• Supervision of all field experiences by experienced clinical faculty; 

• Promotion of integrated bachelor’s/master’s programs; 

• Promotion of teacher education program articulations between two-year and four-year 

colleges; 

• Continuous program assessment through rigorous external review and accreditation; and, 

• Ensuring the professional competence of every graduate of a teacher education program 

in the SUNY System (i.e., the “SUNY Guarantee”). 

In response to the NYSED standards published in 1998 and consistent with the SUNY 

Chancellor’s Action Agenda, in 1999 SUNY Cortland determined to seek NCATE 

accreditation. The Teacher Education Council (TEC) was established in 1999 to facilitate 

cohesive governance of the Teacher Education Unit and to provide a shared vision of teacher 
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education at the College. The TEC is composed of representatives from all teacher education 

programs, as well as members from key support and service units that are integral to the 

functioning of these programs (e.g., Admissions, Registrar, Judicial Affairs, Library, Information 

Resources), and is responsible for recommendations to the Unit Head regarding all major policy 

decisions related to teacher education, including those that result from the NCATE accreditation 

process.  

 

A smaller group – the NCATE Executive Steering Committee – is charged with developing 

necessary procedures for implementing NCATE-related policies approved by the TEC. The 

Assistant Provost for Teacher Education is assigned institution-wide responsibility for 

coordinating all activities relevant to teacher certification and accreditation, including NCATE 

accreditation. 

 

The Assistant Provost for Teacher Education serves as chair of the TEC. There is also a TEC 

Advisory Group made up of approximately 11 school administrators, teachers, and community 

members, which works collaboratively with and advises the TEC. Members of this advisory 

group regularly attend and participate actively in TEC meetings, and have one voting 

representative on all policy decisions. 

 

The TEC consists of five standing subcommittees, with each committee charged to provide 

oversight for one of the following issues: Unit Assessment; Curriculum; Bylaws; Teacher 

Education Candidate Review Committee and, Conceptual Framework. The TEC also directs 

issues and concerns to standing college committees, as appropriate. 

 

In1999, the TEC Conceptual Framework subcommittee began initial deliberations and drafted 

the Conceptual Framework document draft which was presented to the TEC for review and 

comment. The draft was then presented to and discussed by faculty in the schools of Professional 

Studies and Arts and Sciences over the next two years, until a document adequately representing 

the perspectives of the Teacher Education Unit was adopted by the TEC in November 2001. 

Subsequent editorial and organizational changes were made in 2002. Members of the TEC and of 

the Teacher Education Unit recognize that the Conceptual Framework is a living document that 

will continually evolve.  

 

In 2010, the Conceptual Framework subcommittee reviewed the existing Conceptual Framework 

and involved all interested stakeholder and partner groups on and off campus in dialogue 

regarding the currency of the theoretical underpinnings and philosophical bases as well as 

discussion of future changes and revisions. All members of the Teacher Education Unit, as well 

as colleagues and departments providing relevant coursework for teacher education programs 

were included in the effort to yield wide consensus on the Conceptual Framework as an accurate 

representation of our Teacher Education Unit and programs. The committee also developed a 

comprehensive dissemination plan to communicate the Conceptual Framework to all stakeholder 

groups, including full, part-time and adjunct faculty, newly hired personnel at the College and 

local and regional school district partners and students at the College. The goal was to ensure 

broad recognition and continued use of the conceptual framework to guide teacher preparation at 

SUNY Cortland.  
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The committee met on a regular basis to examine the original 46 page document and visual 

representation developed for the initial NCATE review. The committee examined the 

representation of the unit and what the unit does to prepare teacher candidates. The committee 

asked: does the Conceptual Framework still represent who we are and what we most deeply 

believe as a teacher education unit?  

 

Review focused on the following areas: 

 vision and mission for the teacher education unit within the context of the new strategic 

goals set for the College in fall 2010. 

 knowledge bases, including theories, research, educational policies and practice that drive 

the work of the unit and produce meaningful learning outcomes for candidates.  

 candidate proficiencies related to expected knowledge, skills, and professional 

dispositions, including proficiencies associated with diversity and technology, aligned 

with professional, state, and institutional standards and a summary of the unit’s 

assessment system. 

Review, including communication with stakeholder groups considered the purposes, goals and 

institutional standards of the unit and the knowledge bases (theories, research, practice, and 

educational policies) that drive the work of the unit. Candidate proficiencies related to 

knowledge, skills, and professional dispositions and their alignment with professional, state, and 

institutional standards, as well as the unit’s assessment system were examined. Two significant 

areas were identified at that time.  

 Development of an Assessment Handbook began in fall 2009; areas that were part of the 

previous Conceptual Framework (Candidate Performance and Assessment, Crosswalk, 

Assessment Checkpoints, Assuring Fairness and Accuracy, Teacher Candidate 

performance Outcomes and Indicators, and Unit Assessment) became part of that 

document and are not included in this document. 

 From the time of initial development of the Conceptual Framework, the position was 

maintained that the existing Conceptual Framework applied to all education programs at 

the College, both initial and advanced. Recent review of the Conceptual Framework, 

including discussion with stakeholders from different programs at the College, as well as 

assessment activities at the program and unit level led to the conclusion that the issue 

deserves further scrutiny and that the unit would profit from decision making with 

reference to how the Conceptual Framework best addresses advanced programs. Focused 

dialogue to help determine whether a separate but related Conceptual Framework for 

advanced programs would be best, or whether to continue as in the past, to consider the 

Conceptual Framework to cover all programs is recommended. Either course requires a 

more fully developed examination of the relationship of the Conceptual Framework to 

candidates in advanced programs, with the goal of more clearly explicated identification 

of outcomes specific to those candidates. The advanced graduate programs are highly 

diverse, and it is critical that decisions emerge from focused dialogue and consensus that 

includes their perspectives. 

Upon completion of the review, the committee concluded that the Conceptual Framework, as a 

living document at this point in time, provides an accurate reflection of the guiding principles for 

teacher education at SUNY Cortland very effectively.   
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Based upon examination of positions, supporting theory and practice and theoretical 

underpinnings and philosophical bases, the committee concluded that the Conceptual Framework 

in its original form provided a comprehensive foundation for all teacher education programs and 

represented the current identity and beliefs of the Teacher Education Unit. The direction for 

courses, teaching, candidate performance, scholarship and unit accountability was firm, and the 

Conceptual Framework provided a sound foundation for assessment of the teacher education 

program and candidates. The committee came to understand the preliminary task as a matter of 

refinement and clarification. While the committee did not see need for substantive changes at 

this time beyond the move of assessment to another area, changes were made to language in the 

text itself while preserving the integrity of the document and the key ideas it set forth. The 

committee updated supporting references to confirm congruence with current research, theory 

and best practice; language in the 13 Learning Outcomes for candidates was refined and the 

outcomes were rearranged to represent a more clear sequence and to more clearly align with 

standards.  

 

In addition to scrutiny of the existing Conceptual Framework document for congruency with the 

College mission and strategic goals and mission and goals of the Teacher Education Unit, 

professional and State Standards and theory related to educational policy and practice, the 

committee embarked on updating the Conceptual Framework and creating a summary document 

to fit the current NCATE template. The template allows up to 12,000 characters of text, 

including spaces.  

 

In addition to the full-text and summary documents, the committee developed a PowerPoint 

presentation and survey for use in preliminary dissemination to obtain feedback and comments 

from a wide audience.  

 

The committee presented information regarding the original document and the updated version 

of the Conceptual Framework to a variety of stakeholders from the College and the community. 

Through PowerPoint presentations and dissemination of drafts, audiences were given 

information regarding the purposes and process of the review and where they could access and 

review the Conceptual Framework original and draft documents. Responses were invited with 

regard to how the Conceptual Framework represents the goals and purposes of teacher education 

at SUNY Cortland. Formal presentations were made to the following groups: 

 SUNY Cortland Chairs Council 

 SUNY Cortland President’s Council 

 Regional Professional Development Schools Principals  meeting 

 Teacher Education Council 

 All-campus receptions (two) 

The updated version of the Conceptual Framework was approved by the TEC and by Teacher 

Education Unit faculty in 2010. Regular review of the Conceptual Framework will continue, to 

ensure that the document remains current and continues to be an accurate reflection of the 

philosophical underpinnings of the Unit’s teacher education program. A PowerPoint that presents 

the key elements of the Conceptual Framework, a Crosswalk which outlines the changes in the 

Conceptual Framework Learning Outcomes, a poster that introduces the Conceptual Framework 
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and a brochure that introduces teacher education at SUNY Cortland are available for faculty and 

other stakeholder use.  

 

 

SUNY Cortland Teacher Education  

Conceptual Framework Learning Outcomes Crosswalk  

           CF Committee 12-10 

Note that the outcomes have not changed.  

 In some cases, they have been rephrased.  

 The sequence has been rearranged to more effectively relate to the overarching principles of 
the Conceptual Framework. 

 

Outcomes that have changed in 
phrasing or the sequence are 
indicated in red and underlined.  

 

The change is described in the 
column below. 

2003 Learning Outcomes 
Sequence 

 

Specifically, the Teacher Education 

Unit expects that SUNY Cortland 

Teacher candidates will: 

2010 Learning Outcomes 
Sequence 

 

  KNOWLEDGE BASE – 

Candidates will:   

 1. Demonstrate a solid 

foundation in the arts and 

sciences; 

1. Demonstrate a solid 

foundation in the arts and 

sciences; 

 2. Possess in-depth knowledge 

of the subject area to be 

taught; 

2. Possess in-depth knowledge 

of the subject area to be 

taught; 

2003 Standard 3 has been 
rephrased and is now 
2010 Standard 9 

3. Demonstrate good moral 

character; 

3. Understand how students 

learn and develop; 

2003 Standard 4  
is now Standard 3 

4. Understand how students 

learn and develop; 
 

4. Manage classrooms 

structured in a variety of ways 

to promote a safe learning 

environment; 

 

2003 Standard 5 is now 
2010 Standard 4 

5. Manage classrooms 

structured in a variety of ways 

to promote a safe learning 

environment; 

5. Know and apply various 

disciplinary models to manage 
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student behavior.  

 

  PROFESSIONAL 

COMMITMENTS – 

Candidates will:   

2003 Standard 6 is now 
2010 Standard 5 

6. Know and apply various 

disciplinary models to manage 

student behavior; 
 

6. Collaborate with other staff, 

the community, higher 

education, other agencies, and 

cultural institutions, as well as 

parents and other caregivers, 

for the benefit of students; 

 

2003 Standard 7 is now 
2010 Standard 10 

7. Apply a variety of teaching 

strategies to develop a positive 

teaching-learning 

environment where all 

students are encouraged to 

achieve their highest potential; 

 

7. Continue to develop 

professionally as ethical and 

reflective practitioners who 

are committed to ongoing 

scholarly inquiry; 

  STANDARDS –  

Candidates will:  

2003 Standard 8 has been 
rephrased. The number remains 
the same. 

8. Integrate curriculum among 

disciplines, and balance 

historical and contemporary 

research, theory, and practice; 

 

8. Know state and national 

standards, integrate 

curriculum across disciplines, 

and balance historical and 

contemporary research, 

theory, and practice; 

 

2003 Standard 9 is now 
2010 Standard 12 

9. Use multiple and authentic 

forms of assessment to 

analyze teaching and student 

learning and to plan 

curriculum and instruction to 

meet the needs of individual 

students; 

 

9. Demonstrate appropriate 

professional dispositions to 

help all students learn; 

 

 

 

 

  DIVERSITY –  

Candidates will: 

2003 Standard 10 is now 
2010 Standard 6 

10. Promote parental 

involvement and collaborate 

effectively with other staff, the 

community, higher education, 

other agencies, and cultural 

institutions, as well as parents 

10. Apply a variety of 

teaching strategies to develop 

a positive teaching-learning 

environment where all 

students are encouraged to 

achieve their highest potential; 
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and other care givers, for the 

benefit of students;  

 

2003 Standard 11 is now 
Standard 13. 

11. Demonstrate sufficient 

technology skills and the 

ability to integrate technology 

into classroom 

teaching/learning;  

 

11. Foster understanding of 

and respect for individuals’ 

abilities, disabilities and 

diversity of variations of 

ethnicity, culture, language, 

gender, age, class, and sexual 

orientation. 

 

  ASSESSMENT –  

Candidates will:   

2003 Standard 12 has been 
rephrased and is now 
2010 Standard 11 

12. Foster respect for 

individual’s abilities and 

disabilities and an 

understanding and 

appreciation of variations of 

ethnicity, culture, language, 

gender, age, class, and sexual 

orientation; 

 

12. Use multiple and authentic 

forms of assessment to 

analyze teaching and student 

learning and to plan 

curriculum and instruction to 

meet the needs of individual 

students.   

 

  TECHNOLOGY –  

Candidates will:   

2003 Standard 13 is now  
2010 Standard 7 

13. Continue to develop 

professionally as reflective 

practitioners who are 

committed to ongoing 

scholarly inquiry. 

 

13. Demonstrate sufficient 

technology skills and the 

ability to integrate technology 

into classroom 

teaching/learning. 

   

 
 

I. Our Vision for Teacher Education 
 

SUNY Cortland’s vision for teacher education programs is shared by faculty members across the 

campus who appreciate SUNY Cortland’s historical commitment to teacher education and to 

program excellence. This vision is based on a set of common values related to preparing future 

teachers: 

 

 The College values the collective knowledge, skills and unique talents of its teaching 

community. It sees its role as providing opportunity for students to “graduate with the 

knowledge, integrity, skills and compassion to excel as leaders, citizens, scholars, teachers, and 

champions of excellence” (SUNY Cortland College Vision, 2009). 
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 The College has a clear commitment to providing diverse learning experiences and quality 

instruction in the classroom, based on best practices and a strong knowledge base. 

 

 Collaboration among liberal arts and professional members of the unit is expected.  

 

 Collaboration among members of the unit and educational professionals in the public schools is 

supported; 

 

 Faculty leadership in professional and organizational roles within the profession is expected; 

 

 Faculty commitment to lifelong learning and engagement in social issues is celebrated.  

 

 Teacher candidates are the focus of all Unit endeavors. SUNY Cortland is dedicated to 

developing candidates’ knowledge, integrity, professional standards and commitment to their 

future students and school community. 

 

II. Our Mission 
 

The mission of SUNY Cortland’s Teacher Education Unit is congruent with the College’s new 

mission and is framed by its fundamental commitment to liberal learning. Teacher education 

program curricula are based on a sound theoretical and empirical framework, to provide 

candidates with depth and breadth of knowledge and practical experiences necessary to become 

reflective and effective teachers. The Unit prepares teachers to contribute to their profession, 

their communities, and to society at large.  

 

III. Our Philosophy 
 

Our vision and mission are based on the following beliefs: 

 

  Teacher education at SUNY Cortland is built upon a foundation of liberal learning and 

the development of teachers who have exceptional pedagogical knowledge and skills. Liberal 

learning informs the professional education strand in an innovative thematic approach 

emphasizing personal responsibility and global understanding that encourages the construction of 

communities committed to enacting social justice. We prepare teacher candidates to know the 

world in ways they do not when they begin, and to spark a love of teaching and of learning so 

strong and so appealing that their students will be drawn into it themselves. Graduates of SUNY 

Cortland’s teacher education program will be prepared to contribute to their communities and to 

the democratic development of society. 

 

 Three key components are included in the Unit’s fundamental commitment to liberal 

learning: personal responsibility, social justice, and global understanding.   

 

Personal responsibility means candidate’s professional development addresses issues of 

integrity, ethics, commitment, and moral choices. Social justice means candidates’ actions and 

words seek full participation for all people in a global society. Candidates prepare to teach in a 

variety of school environments while addressing the physical, emotional, and intellectual needs 
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of a diverse and multicultural student population. It is important that educators have a highly 

elevated sense of global understanding: candidates will inevitably teach new immigrants and 

international students; they are exposed to the reality of a global community from multiple 

perspectives. 

  

In May 2002 the College Teacher Education Council (TEC) adopted the Cortland apple tree as a 

symbol of SUNY Cortland’s approach to teacher education; it remains relevant today. The root 

system reflects three aspects of Liberal Learning: Personal Responsibility, Social Justice and 

Global Understanding. Teacher Education, including NCATE’s Professional Standards – 

Knowledge Base, Professional Commitments, Professional and State Standards, Diversity, and 

Assessment – forms the trunk and branches. Each of these elements is connected, functioning as 

part of a whole. 

 

IV. Candidate Proficiencies and Knowledge Base 
 

SUNY Cortland’s teacher education programs provide opportunities and experiences to ensure 

that candidates develop the knowledge, skills, and dispositions required for effective teaching. 

The following thirteen proficiencies assure that SUNY Cortland teacher candidates will make a 

difference in the classroom and beyond. 

 

Knowledge base: Candidates will:   

1. Demonstrate a solid foundation in the arts and sciences; 

2. Possess in-depth knowledge of the subject area to be taught; 

3. Understand how students learn and develop; 

4. Manage classrooms structured in a variety of ways to promote a safe learning environment; 

5. Know and apply various disciplinary models to manage student behavior; 

 

Professional commitment: Candidates will:   

6. Collaborate with other staff, the community, higher education agencies, and cultural 

institutions as well as parents and other caregivers, for the benefit of students.  

 

7. Continue to develop professionally as ethical and reflective practitioners who are committed to 

ongoing scholarly inquiry; 

 

Standards: Candidates will:  

8. Know state and national standards, integrate curriculum among disciplines, and balance 

historical and contemporary research, theory, and practice; 

9. Demonstrate appropriate professional dispositions to help all students learn; 

 

Diversity: Candidates will: 

10. Apply a variety of teaching strategies to develop a positive teaching-learning environment 

where all students are encouraged to achieve their highest potential; 

11. Foster understanding of and respect for individual’s abilities, disabilities and diversity of 

variations in ethnicity, culture, language, gender, age, class, and sexual orientation; 

 

Assessment: Candidates will:   
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12. Use multiple and authentic forms of assessment to analyze teaching and student learning and 

to plan curriculum and instruction to meet the needs of individual students; and, 

 

Technology: Candidates will:   

13. Demonstrate sufficient technology skills and the ability to integrate technology into 

classroom teaching/learning. 

 

These outcomes are based largely on national, state, institutional, and SPA standards. The 

narrative below explains how SUNY Cortland’s faculty established these outcomes, based on 

existing research and best practice. 

 

 

Knowledge Base 
 

Candidates should demonstrate a solid foundation in the arts and sciences. The philosophical 

commitment to a solid foundation in the arts and sciences in our teacher education programs can 

be traced to the space John Dewey (1916, 1938) granted for the liberal arts in connecting the 

growth of democracy and sound educational practice. Education must not only provide 

candidates the opportunity to acquire a broad foundation in the arts and sciences; it must teach 

them to critically analyze that knowledge and to recognize its often contested nature (e.g., Banks, 

1999; Apple, 2004; Nieto and Bode, 2008). 

  

Candidates should possess in-depth knowledge of the subject area to be taught. Alongside 

preparation in pedagogy and methods, teachers’ subject matter knowledge has consistently been 

shown to relate positively with student achievement (e.g., Wiggins & McTighe, 1998; Darling-

Hammond and Youngs, 2002; Marzano, 2009). 

 

 Candidates should understand how students learn and develop. Effective teachers 

must be aware of theories of child development and learning in order to select appropriate 

pedagogical strategies and materials to support cognitive, social, physical, and emotional growth 

in all students (Darling-Hammond, 1998). Candidates in the SUNY Cortland teacher education 

program acquire understanding of a broad range of historical and contemporary developmental 

and learning theories (e.g., Gardner, 1993; Piaget, 1970; Vygotsky, 1978). 

 

 Candidates must manage classrooms structured in a variety of ways to promote a 

safe and orderly environment for learning and to teach the skills of living responsibly in 

society (Butchart & McEwan, 1998). Candidates must demonstrate competence in establishing 

an optimal learning environment (Marzano, Marzano & Pickering, 2009); they must understand 

the theoretical perspectives and practical applications of strategies for effective classroom 

management and discipline, ranging from humanistic to behaviorist approaches. Candidates 

discuss classroom management, review a range of models and begin developing their approach, 

which will be ongoing throughout the program Teachers must be mindful of the diverse needs of 

students (Grossman, 2004) as well as aware that the skills and attitudes students learn are 

powerfully related to the nature of the society. Democracies give great power to citizens; 

responsible citizenship is built in some part through what students learn from teachers’ approach 

to classroom management and discipline (Ayers, Kumashiro, Meiners, Quinn & Stovall, 2010). 
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Candidates develop individual classroom plans, based on the needs of the students they will 

teach.  

 

Professional Commitments 

 
Candidates promote parental involvement and collaborate effectively with other staff, the 

community, higher education, other agencies, and cultural institutions as well as parents 

and other caregivers for the benefit of students. Research demonstrates that family 

involvement in schools has an especially positive impact on student achievement (Fan & Chen, 

2001; Lareau, 2003) and can also lead to improved teacher morale and empowered parents and 

communities (National Coalition for Parental Involvement in Education, n.d.).  

 

Throughout courses in pedagogy and practical experience in the field, SUNY Cortland’s teacher 

candidates examine and discuss the impact of collaboration with parents, school personnel, the 

community and other organizations and agencies on the teaching and learning environment and 

on student performance and achievement (Laureau, 2003). Further, candidates develop strategies 

to foster positive relationships with these external constituencies and during their clinical 

experiences have the opportunity to implement these strategies. The Chancellor’s Action Agenda 

specifically requires that candidates’ field experiences include collaboration with parents. Both 

the TEC Advisory Group and partnership schools are currently discussing additional measures to 

enrich candidates’ understanding of the importance of home-school-community communication 

and to enhance candidates’ opportunities to collaborate.  

 

In addition, candidates must continue to develop professionally as reflective practitioners 

who are committed to ongoing scholarly inquiry. Although the term reflective practitioner 

first appeared in Donald Schon’s book The Reflective Practitioner (1983), the concept was  

discussed much earlier and indeed, the idea of professional reflection appeared in the works of 

John Dewey (1916; 1938). Darling Hammond (1993) cites the contemporary vision of Dewey’s 

work which is applicable even today: “With the addition of a few computers, John Dewey’s 

vision of the twentieth-century ideal is virtually identical to recent scenarios for 21
st
 century 

schools” (p. 755).  

 

Technical skills, knowledge, behavior and ethical and political judgments are critical 

components of reflective thought and effective teaching (Zeichner & Liston, 1996). As such, the 

reflective practitioner (Schon, 1983) keeps abreast of current research and technology in the field 

as an aspect of professional development. The reflective practitioner is constantly reading, 

researching, analyzing and questioning issues in the profession (Berliner & Biddle, 1995), 

(Ayers, et al., 2010). SUNY Cortland’s teacher education programs regard reflection as a 

lifelong process for educators. As part of the reflective process, public school teachers and 

college faculty should collaborate to design effective and up-to-date curriculum for teacher 

education programs (Goodlad, 1990; Darling-Hammond, 2006).  

 

Similar collaboration may result in the joint advocacy toward additional funding to promote 

effective teacher education programs. SUNY Cortland collaborates with teachers and district 

administrators through the Teacher Education Council Advisory Group, individual teacher 

membership on Teacher Education Council subcommittees, the Cortland City Professional 
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Development School initiative, the Regional Professional Development School initiative, and 

through collaboration on grants. 

Finally, professional development from pre-service teacher preparation through in-service 

professional development can be traced through implementation of a professional portfolio. 

Campbell, Cignette, Melenyzer, Nettles & Wyman (2001) suggest that portfolios be organized 

according to INTASC Standards, with artifacts and documentation provided for each standard. 

Kaplan and Edfelt (1996) also advocate for implementation of the INTASC Standards: “The 

complexity of the principles suggests that learning to teach requires a coherent, developmental 

process focused on integrating knowing and doing, with critical reflection as an inherent 

practice” (p. 26). The process of teacher candidate development can be viewed clearly via 

portfolio review. All teacher candidate portfolios at SUNY Cortland contain reflective work; 

discussion is underway within programs and in the Teacher Education Council regarding 

formatting of portfolios to the INTASC Standards. Some programs have initiated portfolio 

development through use of TaskStream as a means of monitoring and assessing candidate 

development. 

 

Standards 
 

Our candidates integrate curriculum among disciplines and balance historical and 

contemporary research, theory, and practice. In considering curriculum integration, outside 

the classroom one does not typically encounter problems rooted in a single discipline, but rather 

one is more often confronted with the need to solve problems using information associated with 

a variety of approaches. Similarly, when learning is perceived as disconnected from a 

meaningful context, students’ full engagement in the process is minimized. As such, candidates’ 

ability to help students make these connections, across disciplinary boundaries or from what is 

learned in the classroom to the real world is a hallmark of effective teaching. It follows that in 

order for teacher candidates to help students make these connections, they must be able to see the 

connections themselves and develop and implement curricula that link knowledge across various 

areas of study (Bellanca & Brandt, 2010).   

 

There is much support in the literature for an integrated curriculum (Marzano & Brown, 2009), 

which is defined by Shoemaker (1989): “… education that is organized in such a way that it cuts 

across subject matter lines, bringing together various aspects of the curriculum into meaningful 

association to focus upon broad areas of study. It views learning and teaching in a holistic way 

and reflects the real world, which is interactive” (p. 5). Drake (1998) devotes an entire volume to 

research that demonstrates the many benefits of this educational approach, including increases in 

learning, motivation for learning, and the ability to apply concepts and utilize higher-order 

thinking, as well as decreases in math anxiety and disruptive behavior.   

 

Candidates’ understanding of the social, historical and philosophical context of education 

informs their critical analysis of existing theory and practice.  (Wiggins & McTighe, 1998; 

Trilling & Fadel, 2009). During courses in pedagogy, SUNY Cortland teacher candidates review 

and discuss state and national standards appropriate to the content and developmental level of 

their certificate. Candidates examine curricular guides and design and implement lesson plans 

and units that integrate knowledge across disciplines, relate to real life, and align with the 

standards. Candidates’ implementation of lesson plans with classroom students during field 
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experience or student teaching is monitored and evaluated by the cooperating teacher, instructors 

and college supervisors. Candidates reflect on their work and select representative samples of 

their most effective curriculum design and lesson planning for inclusion in their professional 

portfolio. 

 

With respect to balancing historical and contemporary research, theory, and practice, John 

Dewey observed that educational history was as relevant in 1916 as in the past in addressing 

existing problems and issues in education (1916). The observation continues to be significant 

today. If teacher candidates are to be successful in educating the next generation, they must 

appreciate the work of pioneers in education on whose work we build and from whom we gain 

insight into the complex world of teaching and learning. However, quality preparation of teacher 

candidates also requires a willingness to evaluate existing theories and knowledge on an ongoing 

basis, making revisions as necessary, as revealed through sound empirical methods. Related to 

this notion is the fact that no knowledge is “neutral” since it inherently reflects the socio-cultural 

context in which it emerges, as well as the values and socialization of the researchers who 

generated it (Banks, 1999; Oakes, Rogers and Lipton, 2006). SUNY Cortland’s teacher 

education programs strive to produce candidates who evince this kind of “healthy skepticism” 

when evaluating research information on curriculum, instruction and educational practice in 

general. 

 

In addition, all teacher education programs at SUNY Cortland require either a Foundations of 

Education course or infusion of educational foundations instruction in methods courses. Each 

program includes critical review and discussion of educational trends from early research to the 

present, and best practices in education are discussed in methods course and implemented during 

practical experiences and student teaching. 

 

As a second outcome included in SUNY Cortland’s Standards “branch,” candidates must 

demonstrate good moral character. Movement toward character education in the nation’s 

schools has been in motion for some time and is extremely strong at present. As discussed 

earlier, SUNY Cortland aspires to be a college of character, and it is our intention that candidates 

learn to educate for character as well as for intellect. They embody the highest ethical standards 

in establishing and maintaining a psychologically and socially safe, respectful and supportive 

environment offering stability, security, affirmation, acceptance, connections to community, and 

access to basic resources so that all children can learn (Noddings, 2002; Charney, 2002). SUNY 

Cortland teacher education programs expose candidates to the various concepts, ideas and 

strategies developed by leading researchers in the field of character education, with special 

emphasis placed on teaching strategies that are effective in implementing a comprehensive 

character education program (Lickona, 1991; Kohn, 1997).   

Teacher candidates at SUNY Cortland demonstrate good moral character in multiple ways, first 

by self-reporting on the Application to Teacher Education. SUNY Cortland reviews candidate 

dispositions as well. Judicial screenings are conducted by the Judicial Affairs office prior to 

acceptance into the program and at the point of eligibility to student teach. Candidates are 

expected to demonstrate professional ethics throughout the 100 hours of fieldwork and the 

student teaching experience. Cooperating teacher, instructors and supervisors discuss any 

problems in this area directly with the teacher candidate at formal and informal meetings, 

observation debriefings or during the three-way discussion of the student teaching evaluation. 
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New York State requires fingerprinting for certification and two background checks, one by the 

Criminal Justice Department and one by the FBI. All teacher candidates file fingerprints with the 

NYSED and increasing numbers of school districts are requiring fingerprinting before placing 

practicum or student teaching candidates.  

 

Diversity 
 

Candidate Learning Outcomes 10 and 11 state that “Candidates will apply a variety of teaching 

strategies to develop a positive teaching-learning environment where all students are encouraged 

to achieve their highest potential” and “Candidates will foster understanding of and respect for 

individual’s abilities, disabilities and diversity of variations in ethnicity, culture, language, 

gender, age, class, and sexual orientation.” Effective teachers must assure that all students can 

learn, through use of a variety of teaching strategies that address the individual needs of students 

in both academic and social areas (Grossman, 2004). The need for multiple teaching strategies 

has been acknowledged consistently throughout the literature, evident from Bruner (1960) to the 

present day. As observed by Bruner, “In sum, then, the teacher’s task as communicator, model, 

and identification figure can be supported by a wise use of a variety of devices that expand 

experience, clarify it, and give it personal significance” (p. 91). Candidates are encouraged to 

recognize the range of diversity and to differentiate planning and implementing lessons to 

address diversity, including application of Gardner’s theory of multiple intelligences (1983), 

which distinguished among different types of learners and suggested ways to teach each 

effectively. Knowledge and ability to teach in an inclusive setting has become increasingly 

important, as has the ability of the teacher to manage classrooms with students from differing 

socioeconomic backgrounds, diverse populations and from homes where the native language is 

not English. Collaborative, student-centered classrooms have long been considered a useful 

forum for learning (Goodlad, 1984, Grubb & Tredway, 2010). At SUNY Cortland all teacher 

candidates receive training and experience in the use of multiple teaching strategies, 

collaborative learning, inclusive settings, and literacy. Candidates also engage in 100 hours of 

pre-student teaching as well as student teaching experiences in a variety of school settings and 

with diverse student populations where their training is put into practice. 

 

As a second outcome related to Diversity, our candidates must foster respect for individual’s 

abilities and disabilities and an understanding and appreciation of variations of ethnicity, 

culture, language, gender, age, class, and sexual orientation. Just as educators must 

understand the similarities that characterize children’s learning and development, they must 

recognize the many ways children differ from each other and how these differences can influence 

teaching and learning (Grossman, 2004; Delpit, 2006). In addition, it is increasingly important in 

our multicultural society that educators transcend simple knowledge and “tolerance” of 

differences among humans, and in fact appreciate and respect those differences. Such attitudes 

are necessary in part because they help ensure that children have an optimal learning experience 

regardless of their background and other characteristics. They are also necessary because 

educators have a critical modeling effect on children, many of whom respond aversively to any 

kind of difference in others. As such it is important for children to sense and see that their 

teachers view individual variations in a positive fashion (Grubb & Tredway, 2010). 

 

In the past decade few issues in the field of education have generated more attention than this 
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one, with much of the relevant literature falling under the umbrella of “multicultural education” 

(e.g., Banks, 1999; Gay, 1994; Nieto, 2000). More modern authors, however, owe a great debt 

to anthropologist John Ogbu (1974; 1978) who was one of the first to attempt to tease out the 

contributions of racial/ethnic status, culture, and social class in explaining why American public 

education was “failing” poor ethnic minority children, especially blacks and Hispanics. Thirty 

years after Ogbu’s initial writings, public education continues to face the same challenges he 

described in the 1970’s. These challenges include: ongoing differences in children’s school 

achievement based on their ethnic status and social class (Gay, 1994), the occurrence of “cultural 

clashes” between the school and a student’s home and community (Banks, 1999; Delpit, 2006), 

and the tendency for teachers to respond to children on the basis of stereotypes the teachers hold 

regarding the child’s race/ethnicity and social class (Delpit, 2006). More positively, a significant 

number of recommendations have also emerged for overcoming these challenges (e.g., Delpit, 

2006; Grossman, 2004; Nieto, 2000). 

 

The No Child Left Behind Act (2002) includes provisions for taking these variations into 

account. As an example, annual progress toward standards for each state, school district, and 

school is measured by sorting test results for students who are economically disadvantaged, are 

from racial or ethnic minority groups, have disabilities, or have limited proficiency in English. 

Results are also sorted by gender and migrant status. Since these results must be included in state 

and district annual reports, any “achievement gaps” between particular student groups are clear 

and public, with the intent that these gaps can be closed through appropriate intervention.  

It is also notable that the NCLB Act addresses the special needs of children who are gifted and 

talented. Finally, although early “multicultural education” initiatives focused exclusively on race 

and ethnicity, more recently there has been growing recognition of other factors that contribute 

to children’s “difference,” including social class, disability status linguistic variations and sexual 

orientation (e.g., Delpit, 2006; Grossman, 2004 ; Mercer & Mercer, 1998; and Nieto, 2000). 

 

SUNY Cortland exposes candidates to the origins and characteristics of racism, sexism, and 

other forms of oppression, at both the individual and institutional levels and in both this country 

and in a global context as part of its General Education Program. The College requires 

students to take coursework in Prejudice and Discrimination. In addition, all teacher candidates 

are required by NYSED to complete a year of college-level study of a foreign language, 

including awareness of other cultures as part of their preparation for teaching a diverse student 

population. A web-based interactive ESL module developed to enhance candidates’ 

understanding of different cultures is currently being redesigned to more effectively address 

teacher candidates’ understanding and response to students whose home language is not English. 

 

Technology 
 

Our candidates must demonstrate sufficient technology skills and the ability to integrate 

technology into classroom teaching/learning. Access to computers, the internet and e-mail has 

exponentially increased since the last NCATE Accreditation visit. Lower-cost technology has 

narrowed the gap between those who have computer access and services and those who do not, 

making them more accessible to those from lower income families and poorer school districts; 

digital infusion has become a realizable goal. 
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The impact of technology and computers on learning and development has been consistently 

substantiated (Papert, 1980), but effective computer instruction requires thoughtful guidance by 

educators is a challenge (Trilling, B. & Fadel, C. (2009). Instruction in this area must facilitate 

critical thinking and higher-order learning, helping students understand historical perspectives of 

technology and science as they interact with cultural developments in order to understand their 

eventual impact on culture and the environment (Floden & Ashburn, 2006). New and effective 

learning and teaching approaches will continue to be a key focus for educators; candidates must 

know how and when to use computers, how to understand their potential in enhancing learning, 

and how to integrate computers and technology most effectively and appropriately into the 

curriculum (Ribble & Bailey, 2007).   

 

SUNY Cortland has a number of requirements in place to ensure students’ technology 

competence. All SUNY Cortland students complete two writing intensive courses for graduation, 

one of which must be in the major. Writing intensive (WI) courses require that students use 

technology for research in preparation of writing a 25-30 page term paper. This requirement 

typically represents the first step that teacher candidates take to demonstrate their information 

technology general skills. Sixty-five technology classrooms on campus at present provide access 

to instruction in technology as well as demonstration of expertise. Technology support is 

available to faculty and candidates through workshops and individual attention online or at a 

Help Desk in Memorial Library. Candidates have access to computers, computer based 

information systems, software applications, computer hardware, and information databases. 

There are two video-conferencing facilities and some portable systems available for faculty use. 

The technology has been used for video conferencing in a variety of areas such as 

communication with partner schools in Australia where teacher education candidates complete 

one student teaching experience, and between teacher education classes and partner schools 

where in service teachers demonstrate planning strategies, and implementation of lessons. 

Technology is also available to allow real-time observation of classes in the SUNY Cortland 

Childcare Center.  

 

Methodology courses serve as the main source for fulfillment of technology performance 

outcomes in the content area. Candidates must demonstrate use of technology in lesson planning, 

unit planning and classroom presentations. For example, candidates demonstrate integration of 

presentation software, development of web-based resources and the use of classroom 

management software. Prior to student teaching, candidates receive training in identification and 

implementation of appropriate software for teaching in the field. Student Teaching candidates are 

expected to demonstrate use of appropriate technology in classroom instruction and are evaluated 

by the cooperating teacher and the College supervisor. Some teacher education programs have 

moved to the use of electronic portfolios. The TEC has identified TaskStream as a program that 

will be essential in facilitating two-way communication between programs and the unit. An 

electronic portfolio model is currently used in the Thematic Methods Block for the Childhood 

Education Program. 
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